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ﺍﻟﻤﻠﺨﺹ
ﻫﺩﻓﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﺍﻟﺘﻌﺭﻑ ﺇﻟﻰ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ

ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﺒﺎﻷﺭﺩﻥ ،ﻭﺫﻟﻙ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ،
ﺠﺎﻤﻌﺔ ّ
ﻭﺍﻟﻜﺸﻑ ﻋﻥ ﺃﺜﺭ ﻤﺘﻐﻴﺭﻱ ﺍﻟﻜﻠّﻴﺔ ﻭﺍﻟﺨﺒﺭﺓ ﻓﻲ ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ .ﻭﻗﺩ ﺃﺠﺭﻴﺕ

ﺍﻟﺩﺭﺍﺴﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﺨﻼﻝ ﺍﻟﻔﺼﻝ ﺍﻟﺜﺎﻨﻲ ﻟﻠﻌﺎﻡ ﺍﻟﺩﺭﺍﺴﻲ .2011/2012

ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﺍﻟﻌﺎﻤﻠﻴﻥ ﻓﻲ
ﻭﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ) (110ﻋﻀﻭ ﻫﻴﺌﺔ ﺘﺩﺭﻴﺱ ﻓﻲ ﺠﺎﻤﻌﺔ ّ
ﺍﻟﻜﻠﻴﺎﺕ ﺍﻹﻨﺴﺎﻨﻴﺔ ﻭﺍﻟﻌﻠﻤﻴﺔ.
ﻭﻟﺘﺤﻘﻴﻕ ﺃﻫﺩﺍﻑ ﺍﻟﺩﺭﺍﺴﺔ ﺘﻡ ﺘﻁﻭﻴﺭ ﺍﺴﺘﺒﺎﻨﻪ ﻤﻜﻭﻨﺔ ﻤﻥ ) (45ﻓﻘﺭﺓ ﺘﻘﻴﺱ ﻤﺩﻯ ﺘﻁﺒﻴﻕ

ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ،ﺘﻡ ﺍﻟﺘﺤﻘﻕ ﻤﻥ ﺼﺩﻗﻬﺎ ﻤﻥ ﺨﻼﻝ
ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺠﺎﻤﻌﺔ ّ
ﻋﺭﻀﻬﺎ ﻋﻠﻰ ﻟﺠﻨﺔ ﻤﻥ ﺍﻟﻤﺤﻜﻤﻴﻥ ،ﻜﻤﺎ ﺘﻡ ﺍﻟﺘﺄﻜﺩ ﻤﻥ ﺍﻟﺜﺒﺎﺕ ﺒﺎﺴﺘﺨﺩﺍﻡ ﻁﺭﻴﻘﺔ ﺍﻻﺘﺴﺎﻕ ﺍﻟﺩﺍﺨﻠﻲ
ﻭﻓﻕ ﻤﻌﺎﺩﻟﺔ ﻜﺭﻭﻨﺒﺎﺥ ﺍﻟﻔﺎ ﻭﺒﻠﻐﺕ ﻗﻴﻤﺔ ﻤﻌﺎﻤﻝ ﺍﻟﺜﺒﺎﺕ ).(0.847

ﻭﻗﺩ ﺃﻅﻬﺭﺕ ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﺃﻥ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ

ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﺠﺎﺀ ﺒﺩﺭﺠﺔ ﻤﺭﺘﻔﻌﺔ ،ﻭﺒﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ ) ،(3.72ﻜﻤﺎ ﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ

ﻋﺩﻡ ﻭﺠﻭﺩ ﺃﺜﺭ ﻟﻤﺘﻐﻴﺭﻱ ﺍﻟﺨﺒﺭﺓ ﻭﺍﻟﻜﻠّﻴﺔ ﻓﻲ ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ
ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ.
ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺠﺎﻤﻌﺔ ّ
ﺍﻟﻜﻠﻤﺎﺕ ﺍﻟﻤﻔﺘﺎﺤﻴﺔ :ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ  -ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ  -ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ

ﺍﻟﺘﺩﺭﻴﺴﻴﺔ

ﺗﺎرﻳﺦ ﻗﺒﻮل اﻟﺒﺤﺚ ﻟﻠﻨﴩ2013/5/28 :

ﺗﺎرﻳﺦ اﺳﺘﻼم اﻟﺒﺤﺚ2012/12/2 :
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(2013) ،(1)  ﺍﻟﻌﺪﺩ،(16)  ﺍﻟﻤﺠﻠﺪ،ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ

The Extent of Application of Quality Standards and Quality Assurance by AL-Ahliyya Amman University from Faculty Members'
Perspective

Abstract
This study aimed to identify the extent of the application of quality
standards and quality assurance in Al-Ahliyya Amman University in Jordan
from the perspectives of faculty members at the university. Moreover, it
aimed to investigate the effect of college and experience on the perceptions of
faculty members. The study was conducted during the ﬁrst semester of the
2011/2012 academic year. The study sample consisted of (110) faculty members working in humanities and scientiﬁc faculties.
To achieve objectives of the study, a questionnaire was developed. It
consisted of (45) items to measure the degree of application of quality standards and quality assurance in Al-Ahliyya Amman University. The validity of
the instrument was tested by distributing the questionnaire to a panel of
experts. The reliability of the questionnaire was demonstrated by Cronbach's
alpha of (0.847).
The results showed that the level of the application of quality standards and quality assurance in Al-Ahliyya Amman University was high with a
mean equals (3.72). Additionally, the study results indicated that there are no
statistically signiﬁcant differences in faculty members perceptions that might
be attributed to either faculty or experience.
Key Words: Quality Standards and Quality Assurance, Al-Ahliyya Amman
University, Faculty Members.
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ﺍﻟﻤﻘﺩﻤﺔ

ﻻ ﺠﺫﺭﻴﴼ ﻓﻲ ﺃﺴﺎﻟﻴﺏ
ﺸﻬﺩ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻓﻲ ﺍﻟﻌﻘﺩﻴﻥ ﺍﻷﺨﻴﺭﻴﻥ ﻤﻥ ﺍﻟﻘﺭﻥ ﺍﻟﻤﺎﻀﻲ ﺘﺤﻭ ً

ﺍﻟﺘﺩﺭﻴﺱ ﻭﺃﻨﻤﺎﻁ ﺍﻟﺘﻌﻠﻴﻡ ﻭﻤﺠﺎﻻﺘﻪ ،ﻭﺫﻟﻙ ﺍﺴﺘﺠﺎﺒﺔ ﻟﺠﻤﻠﺔ ﻤﻥ ﺍﻟﺘﺤﺩﻴﺎﺕ ﺍﻟﺘﻲ ﺘﻤﺜﻠﺕ ﻓﻲ ﺍﻻﻨﻔﺠﺎﺭ
ﺍﻟﻌﻠﻤﻲ ﻭﺍﻟﻤﻌﺭﻓﻲ ﻭﺍﻟﺘﻁﻭﺭ ﺍﻟﻤﺫﻫﻝ ﻓﻲ ﺘﻜﻨﻭﻟﻭﺠﻴﺎ ﺍﻟﻤﻌﻠﻭﻤﺎﺕ ﻭﺍﻻﺘﺼﺎﻻﺕ ،ﻤﻤﺎ ﺃﺩﻯ ﺇﻟﻰ

ﺒﺭﻭﺯ ﻅﺎﻫﺭﺓ ﺍﻟﻌﻭﻟﻤﺔ ،ﻭﻨﻤﻭ ﺼﻨﺎﻋﺎﺕ ﺠﺩﻴﺩﺓ ﺃﺩﺕ ﺇﻟﻰ ﺘﻭﺠﻴﻪ ﺍﻻﺴﺘﺜﻤﺎﺭ ﻓﻲ ﻤﺠﺎﻻﺕ ﺍﻟﻤﻌﺭﻓﺔ
ﻭﺍﻟﺒﺤﺙ ﺍﻟﻌﻠﻤﻲ.

ﻤﻥ ﻫﻨﺎ ،ﻓﻘﺩ ﺃﺼﺒﺢ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻤﻁﺎﻟﺒﴼ ﺃﻜﺜﺭ ﻤﻥ ﺃﻱ ﻭﻗﺕ ﻤﻀﻰ ﺒﺎﻟﻌﻤﻝ ﻋﻠﻰ

ﺍﻻﺴﺘﺜﻤﺎﺭ ﺍﻟﺒﺸﺭﻱ ﺒﺄﻗﺼﻰ ﻁﺎﻗﺔ ﻤﻤﻜﻨﺔ ،ﻭﺍﻟﺴﻌﻲ ﺇﻟﻰ ﺘﺤﻘﻴﻕ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻓﻲ ٍ
ﻜﻝ

ﻤﻥ ﻤﺩﺨﻼﺘﻪ ﻭﻋﻤﻠﻴﺎﺘﻪ ﻭﻤﺨﺭﺠﺎﺘﻪ.

ﺇﻥ ﻤﻭﻀﻭﻉ ﺠﻭﺩﺓ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﺃﺼﺒﺢ ﻴﺸﻜﻝ ﺘﺤﺩﻴﴼ ﻴﻭﺍﺠﻪ ﻤﺴﺅﻭﻟﻲ ﻤﺅﺴﺴﺎﺕ ﺍﻟﺘﻌﻠﻴﻡ

ﺍﻟﻌﺎﻟﻲ ،ﺤﻴﺙ ﺒﺎﺩﺭﺕ ﺍﻟﻌﺩﻴﺩ ﻤﻥ ﺍﻟﻤﺅﺘﻤﺭﺍﺕ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻋﻠﻰ ﺍﻟﺼﻌﺩ ﺍﻟﻌﺎﻟﻤﻴﺔ ﻭﺍﻹﻗﻠﻴﻤﻴﺔ ﺒﻁﺭﺡ
ﻫﺫﺍ ﺍﻟﻤﻭﻀﻭﻉ ﺒﻐﻴﺔ ﻟﻔﺕ ﻨﻅﺭ ﺍﻟﻘﺎﺌﻤﻴﻥ ﻋﻠﻰ ﺍﻟﺘﻌﻠﻴﻡ ﻟﻪ ﺒﺠﺩﻴﺔ ،ﻭﻗﺩ ﺘﻡ ﺍﻟﺘﺄﻜﻴﺩ ﻓﻲ ﻤﺅﺘﻤﺭ
ﺍﻟﻴﻭﻨﺴﻜﻭ ﻋﻥ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻓﻲ ﺍﻟﻘﺭﻥ ﺍﻟﺤﺎﺩﻱ ﻭﺍﻟﻌﺸﺭﻴﻥ ﻋﻠﻰ ﻤﺎ ﻴﻨﺒﻐﻲ ﻋﻠﻰ ﺍﻟﺤﻜﻭﻤﺎﺕ

ﻭﻤﺅﺴﺴﺎﺕ ﺍﻟﺘﻌﻠﻴﻡ ﻋﻤﻠﻪ ﺒﻬﺫﺍ ﺍﻟﺨﺼﻭﺹ ،ﻤﻥ ﺤﻴﺙ ﺍﻟﺒﺤﺙ ﻋﻥ ﺠﻭﺩﺓ ﺍﻟﻨﻭﻋﻴﺔ ﻓﻲ ﻜﻝ ﺸﻲﺀ

ﺨﺼﻭﺼﴼ ﻓﻲ ﻅﻝ ﻁﻐﻴﺎﻥ ﺍﻟﻜﻡ ،ﺒﺴﺒﺏ ﺍﻹﻗﺒﺎﻝ ﺍﻟﻬﺎﺌﻝ ﻋﻠﻰ ﻤﺅﺴﺴﺎﺕ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻤﻊ ﺍﻟﺤﺭﺹ

ﻋﻠﻰ ﻀﺭﻭﺭﺓ ﺍﻟﺴﻌﻲ ﺍﻟﻤﺴﺘﻤﺭ ﻟﺘﻁﻭﻴﺭ ﻤﻬﺎﺭﺍﺕ ﺃﺴﺎﺘﺫﺓ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻤﻥ ﺍﻟﻨﺎﺤﻴﺘﻴﻥ ﺍﻟﻌﻠﻤﻴﺔ
ﻭﺍﻟﻤﻬﻨﻴﺔ )ﻋﺒﺩﺍﻟﺩﺍﻴﻡ.(2000 ،

ﻟﻘﺩ ﺘﻌﺎﻅﻡ ﺍﻻﻫﺘﻤﺎﻡ ﺒﺘﻁﺒﻴﻕ ﺍﻟﺠﻭﺩﺓ ﻭﻤﻌﺎﻴﻴﺭﻫﺎ ﻓﻲ ﺍﻟﺴﻨﻭﺍﺕ ﺍﻟﻘﻠﻴﻠﺔ ﺍﻟﻤﺎﻀﻴﺔ ﻟﻠﻨﻬﻭﺽ

ﺒﻤﺴﺘﻭﻯ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ؛ ﺍﺴﺘﻨﺎ ًﺩﺍ ﺇﻟﻰ ﻁﺭﺍﺌﻕ ﻨﻅﺎﻤﻴﺔ ﺘﺭﺘﺒﻁ ﺒﻤﺎ ﻴﻌﺭﻑ "ﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ"

) ،(Quality Assuranceﻭﺍﻟﺘﻲ ﺘﺸﻴﺭ ﺇﻟﻰ ﺠﻤﻴﻊ ﺍﻷﻓﻌﺎﻝ ﺍﻟﻤﺨﻁﻁﺔ ﻭﺍﻟﻤﻨﻅﻤﺔ ﻭﺍﻟﻀﺭﻭﺭﻴﺔ
ﻹﻋﻁﺎﺀ ﺜﻘﺔ ﻤﻨﺎﺴﺒﺔ ﺒﺄﻥ ﺍﻟﺨﺩﻤﺔ ﺴﻭﻑ ﺘﺤﻘﻕ ﻤﺘﻁﻠﺒﺎﺕ ﺍﻟﺠﻭﺩﺓ )ﺍﻟﻌﻤﺭﺍﺕ ﻭﺍﻟﻜﺭﻴﻤﻴﻥ ﻭﺍﻟﺤﺠﺎﻴﺎ،

ﻋﺭﺒﻴﺎ ﻤﺎ ﺘﻡ ﻤﻥ ﻟﻘﺎﺀﺍﺕ ﻭﻤﺅﺘﻤﺭﺍﺕ ﻭﻨﺩﻭﺍﺕ ﻋﻠﻰ ﺍﻟﻤﺴﺘﻭﻯ
 .(2010ﻭﻤﻥ ﺍﻟﺠﻬﻭﺩ ﺍﻟﻤﺒﺫﻭﻟﺔ
ً
ﺍﻹﻗﻠﻴﻤﻲ ﻭﺍﻟﻌﺎﻟﻤﻲ ،ﺍﻟﺘﻲ ُﺭﻜّﺯ ﻓﻴﻬﺎ ﻋﻠﻰ ﺃﻫﻤﻴﺔ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ،ﻜﺄﻨﺠﻊ
ﺍﻟﺤﻠﻭﻝ ﻟﻤﻭﺍﺠﻬﺔ ﺍﻟﺘﺤﺩﻴﺎﺕ ﺍﻟﻤﻌﺎﺼﺭﺓ ،ﻭﺘﺩﻨﻲ ﻤﺴﺘﻭﻯ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ )ﺍﻟﺒﺼﻴﺹ.(2011 ،

ﻓﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻭﻜﻼﻨﺩ ) (Okland, 2001:13ﺘﺴﻌﻰ ﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺇﻟﻰ ﻤﻨﻊ ﻭﻗﻭﻉ
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(1

ﻤﺸﻜﻼﺕ ﺍﻟﺠﻭﺩﺓ ﻤﻥ ﺨﻼﻝ ﺒﻨﺎﺀ ﻨﻅﺎﻡ ﺠﻴﺩ ﻹﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ،ﻭﺘﻘﻭﻴﻡ ﻜﻔﺎﺀﺓ ﻫﺫﺍ ﺍﻟﻨﻅﺎﻡ ،ﻭﺘﺩﻗﻴﻕ
ﻋﻤﻠﻴﺎﺕ ﺍﻟﻨﻅﺎﻡ ﻭﻤﺭﺍﺠﻌﺘﻪ .ﻭﺒﺎﻟﺭﻏﻡ ﻤﻥ ﺘﻌﺩﺩ ﻤﻔﺎﻫﻴﻡ ﺠﻭﺩﺓ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻓﻲ ﺍﻷﺩﺒﻴﺎﺕ ﺍﻟﺘﺭﺒﻭﻴﺔ

ﺍﻟﻤﺨﺘﻠﻔﺔ ،ﺇﻻ ﺃﻨﻬﺎ ﺘﻜﺎﺩ ﺘﺘﻔﻕ ﻓﻲ ﺃﻫﻤﻴﺔ ﺭﺒﻁ ﺃﻫﺩﺍﻑ ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺃﻭ ﺍﻟﻨﻅﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ
ﺒﻤﺘﻁﻠﺒﺎﺕ ﻭﻤﻌﺎﻴﻴﺭ ﺘﺤﻘﻴﻕ ﺍﻟﺠﻭﺩﺓ ،ﻭﻀﺭﻭﺭﺓ ﻤﺴﺎﻫﻤﺔ ﻜﻝ ﺍﻷﻓﺭﺍﺩ ﺍﻟﻌﺎﻤﻠﻴﻥ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﺘﻌﻠﻴﻡ

ﻋﻠﻰ ﺘﺤﻘﻴﻕ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻤﻊ ﺍﻻﻫﺘﻤﺎﻡ ﺒﺎﻟﺘﺤﺴﻴﻥ ﺍﻟﻤﺴﺘﻤﺭ ،ﺒﺎﻹﻀﺎﻓﺔ ﺇﻟﻰ
ﺍﻻﻫﺘﻤﺎﻡ ﺒﺘﺤﻘﻴﻕ ﺠﻭﺩﺓ ﻤﺨﺭﺠﺎﺕ ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺃﻭ ﺍﻟﻨﻅﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ ﻤﻥ ﻁﻼﺏ ﺃﻭ ﺨﺩﻤﺎﺕ

ﺘﻌﻠﻴﻤﻴﺔ ﺃﻭ ﺨﺩﻤﺎﺕ ﺒﺤﺜﻴﺔ ﺃﻭ ﺨﺩﻤﺎﺕ ﺍﺴﺘﺸﺎﺭﻴﺔ ﻭﻏﻴﺭﻫﺎ )ﺩﺭﺍﺩﻜﻪ .(2011 ،ﺤﻴﺙ ﺘﺸﻴﺭ

)ﺍﻟﻘﺤﻁﺎﻨﻲ (41-42 :2010 ،ﺇﻟﻰ ﺃﻥ ﺘﻁﺒﻴﻕ ﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻴﺘﻤﺘﻊ ﺒﺄﻫﻤﻴﺔ
ﺒﺎﻟﻐﺔ ﻜﻭﻨﻪ ﻴﻌﻤﻝ ﻋﻠﻰ ﺍﻟﺘﺤﺴﻴﻥ

ﺍﻟﻤﺴﺘﻤﺭ ﻟﻠﻌﻤﻠﻴﺎﺕ ﻭﺍﻷﻨﺸﻁﺔ ﻜﺎﻓﺔ ،ﻭﺍﻟﺨﺩﻤﺎﺕ ﺍﻟﻤﻘﺩﻤﺔ ﻤﻊ

ﺍﻟﺘﺭﻜﻴﺯ ﻋﻠﻰ ﺘﺠﻨﺏ ﺍﻷﺨﻁﺎﺀ ،ﻭﺘﺸﺨﻴﺹ ﺍﻟﻤﺸﻜﻼﺕ ،ﻭﺍﻟﺘﺼﺩﻱ ﻟﻬﺎ ،ﻭﻤﻭﺍﺠﻬﺘﻬﺎ ﻗﺒﻝ ﺤﺩﻭﺜﻬﺎ،

ﻭﺘﺤﺴﻥ ﻓﻲ ﻤﺴﺘﻭﻴﺎﺕ ﺍﻷﺩﺍﺀ ﻟﻠﻤﺅﺴﺴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻤﻥ ﺨﻼﻝ ﺨﻠﻕ ﻤﻨﺎﺥ ﺘﻨﻅﻴﻤﻲ ﺇﻴﺠﺎﺒﻲ ﻓﻌﺎﻝ
ﻴﻭﻓﺭ ﺍﻟﻨﺠﺎﺡ ،ﻭﺍﻟﺘﻤﻜﻥ ﻤﻥ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺘﻲ ﺘﻌﻴﻕ ﺍﻟﻌﻤﻝ ﺍﻟﺘﻌﻠﻴﻤﻲ ﺒﺎﻟﻁﺭﻕ ﺍﻟﻌﻠﻤﻴﺔ،
ﻭﺍﻟﺘﻌﺎﻤﻝ ﻤﻌﻬﺎ ﻤﻥ ﺨﻼﻝ ﺍﻹﺠﺭﺍﺀﺍﺕ ﺍﻟﺘﺼﺤﻴﺤﻴﺔ ﻭﺍﻟﻭﻗﺎﺌﻴﺔ ﻟﻤﻨﻊ ﺤﺩﻭﺜﻬﺎ ﻤﺴﺘﻘﺒﻼ ،ﻭﺘﺤﻘﻕ

ﺍﻟﺘﺭﺍﺒﻁ ﻭﺍﻟﺘﻜﺎﻤﻝ ﺒﻴﻥ ﺠﻤﻴﻊ ﺍﻟﻌﺎﻤﻠﻴﻥ ،ﻭﺍﻟﻌﻤﻝ ﺒﺄﺴﻠﻭﺏ ﺭﻭﺡ ﺍﻟﻔﺭﻴﻕ ،ﻭﻜﺫﻟﻙ ﺘﻌﻤﻝ ﻋﻠﻰ ﺯﻴﺎﺩﺓ

ﻨﺴﺒﺔ ﺍﻹﻨﺘﺎﺠﻴﺔ ﻤﻥ ﺨﻼﻝ ﺨﻔﺽ ﻨﺴﺒﺔ ﺍﻟﺘﺴﺭﺏ ،ﻭﺘﺤﺴﻴﻥ ﺃﺩﺍﺀ ﺍﻟﻌﺎﻤﻠﻴﻥ ﻨﺘﻴﺠﺔ ﺍﻟﺘﺩﺭﻴﺏ ﺍﻟﻤﺴﺘﻤﺭ
ﺃﺜﻨﺎﺀ ﺍﻟﻌﻤﻝ ،ﻭﺘﺤﻔﻴﺯ ﺍﻟﻤﺒﺩﻋﻴﻥ ﻭﺍﻟﻤﺒﺎﺩﺭﻴﻥ ﻓﻲ ﺍﻟﻌﻤﻝ ،ﻤﻤﺎ ﻴﺘﺭﺘﺏ ﻋﻠﻰ ﺫﻟﻙ ﺍﺭﺘﻔﺎﻉ ﻤﻌﺩﻻﺕ
ﺍﻟﻨﺠﺎﺡ ﻋﻨﺩ ﺍﻟﻁﻼﺏ ،ﻭﺘﺤﺴﻥ ﻓﻲ ﻤﺴﺘﻭﻯ ﺭﻀﺎ ﺍﻟﻤﺴﺘﻔﻴﺩﻴﻥ.

ﺘﺭﺘﺒﻁ ﺍﻟﻨﻭﻋﻴﺔ ﻭﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡ ﺒﺠﻤﻠﺔ ﺍﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﺘﻲ ﻴﻨﺒﻐﻲ ﺃﻥ ﺘﺘﻭﺍﻓﺭ ﻓﻲ ﺠﻤﻴﻊ

ﻴﺘﻌﻠﻕ ﺒﺎﻟﻤﺩﺨﻼﺕ ،ﺃﻡ ﺒﺎﻟﻌﻤﻠﻴﺎﺕ ،ﺃﻡ
ﻋﻨﺎﺼﺭ ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ،ﺴﻭﺍﺀ ﻤﺎ ّ

ّ
ﻭﺘﺘﺤﻘﻕ
ﺒﺎﻟﻤﺨﺭﺠﺎﺕ ،ﺍﻟﺘﻲ ﺘﻠﺒﻲ ﺍﺤﺘﻴﺎﺠﺎﺕ ﺍﻟﻤﺠﺘﻤﻊ
ﻭﻤﺘﻁﻠﺒﺎﺘﻪ ،ﻭﺭﻏﺒﺎﺕ ﺍﻟﻤﺘﻌﻠﻤﻴﻥ ﻭﺤﺎﺠﺎﺘﻬﻡّ ،
ﻤﻥ ﺨﻼﻝ ﺍﻻﺴﺘﺨﺩﺍﻡ ﺍﻟﻔﻌﺎﻝ ﻟﺠﻤﻴﻊ ﺍﻟﻌﻨﺎﺼﺭ ﺍﻟﺒﺸﺭﻴﺔ ﻭﺍﻟﻤﺎﺩﻴﺔ ﺒﺎﻟﺠﺎﻤﻌﺔ )ﻋﺸﻴﺒﺔ.(2000 ،

ﻴﻌﻤﻝ ﺍﻟﻨﻅﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ ﻜﺄﻱ ﻨﻅﺎﻡ ﺇﻨﺘﺎﺝ ﺁﺨﺭ ﻭﻓﻕ ﺍﺴﺘﺭﺍﺘﻴﺠﻴﺔ ﻤﻌﻴﻨﺔ ﺘﺭﺍﻋﻲ ﺍﻟﻅﺭﻭﻑ

ﺍﻻﻗﺘﺼﺎﺩﻴﺔ ﻭﺍﻻﺠﺘﻤﺎﻋﻴﺔ ﺍﻟﻤﺤﻴﻁﺔ ﺒﺎﻟﻨﻅﺎﻡ ﻭﺸﺭﻭﻁﻬﻡ ،ﻭﺍﻟﺒﻨﺎﺀ ﺍﻟﺜﻘﺎﻓﻲ ﺍﻟﺴﺎﺌﺩ ﺩﺍﺨﻝ ﺍﻟﻨﻅﺎﻡ
ﻭﺍﻟﻤﻨﺎﺥ ﺍﻟﺘﻨﻅﻴﻤﻲ ،ﻭﺍﻟﻤﺼﺎﺩﺭ ﺍﻟﻤﺎﺩﻴﺔ ﻭﺍﻟﺒﺸﺭﻴﺔ ،ﻭﺤﺎﺠﺎﺕ ﻤﻤﻭﻟﻲ ﺍﻟﻨﻅﺎﻡ ،ﻟﺫﺍ ﻓﺈﻨﻪ ﻴﻬﺘﻡ ﺒﺄﻥ

ﺘﻜﻭﻥ ﻤﺨﺭﺠﺎﺘﻪ ﻤﺘﻔﻘﺔ ﻭﺍﻟﻤﻭﺍﺼﻔﺎﺕ ﺍﻟﻌﺎﻟﻤﻴﺔ ﻟﻀﺒﻁ ﺠﻭﺩﺓ ﺍﻹﻨﺘﺎﺝ ﻤﻥ ﺨﻼﻝ ﺍﻟﺴﻌﻲ ﺇﻟﻰ
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ﺍﺴﺘﺨﺩﺍﻡ ﻤﻌﺎﻴﻴﺭ ﻟﻘﻴﺎﺱ ﺍﻟﺠﻭﺩﺓ ﻭﻀﺒﻁﻬﺎ )ﺍﻟﻌﻴﺜﺎﻭﻱ ﻭﺍﻟﺴﺎﻤﺭﺍﺌﻲ .(2011 ،ﺇﺫ ﺃﻥ ﺍﻟﻤﻌﺎﻴﻴﺭ ﻤﻥ

ﻭﺠﻬﺔ ﻨﻅﺭ ﺍﻟﻜﻌﺒﻲ ) (2004ﺘﻭﻓﺭ ﻟﻐﺔ ﻤﺸﺘﺭﻜﺔ ﻭﻫﺩﻓﴼ ﻴﺴﻌﻰ ﺇﻟﻰ ﺘﺤﻘﻴﻘﻪ ﺍﻟﺘﺭﺒﻭﻴﻭﻥ ﻭﺍﻟﻤﺠﺘﻤﻊ

ﺍﻟﻤﺤﻠﻲ ،ﻭﺘﺴﺎﻋﺩ ﻓﻲ ﺘﻭﻓﻴﺭ ﺃﺴﺱ ﻭﺍﻀﺤﺔ ﻭﻤﺤﺩﺩﺓ ﻟﺘﻘﻭﻴﻡ ﺃﺩﺍﺀ ﺍﻟﻤﺅﺴﺴﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ،ﻭﻗﺩ ﺘﻜﻭﻥ
ﻫﺫﻩ ﺍﻟﻤﻌﺎﻴﻴﺭ ﺃﺤﺩ ﻋﻨﺎﺼﺭ ﺍﻟﻤﺴﺎﺀﻟﺔ ﻷﺩﺍﺀ ﺍﻟﻤﺅﺴﺴﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ .ﻭﺘﻌﺒﺭ ﺍﻟﻤﻌﺎﻴﻴﺭ ﻋﻥ ﻤﺴﺘﻭﻯ

ﺍﻷﺩﺍﺀ ﺃﻭ ﻤﺴﺘﻭﻯ ﺍﻟﺠﻭﺩﺓ ﺍﻟﻤﺘﻭﻗﻊ ﻭﺍﻟﻤﻘﺒﻭﻝ ،ﻭﻴﻌﺩﻫﺎ ﺍﻟﺒﻌﺽ ﺃﻨﻤﻭﺫﺠﴼ ﻟﻤﻘﺎﺭﻨﺔ ﺍﻷﺩﺍﺀ ﻓﻲ
ﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﻘﻭﻴﻡ ،ﺤﻴﺙ ﻴﺘﻡ ﻗﻴﺎﺱ ﺍﻷﺩﺍﺀ ﺍﻟﻔﻌﻠﻲ ﻭﻤﻘﺎﺭﻨﺘﻪ ﺒﺎﻟﻤﻌﺎﻴﻴﺭ ﻭﻤﻥ ﺜﻡ ﺘﻌﺩﻴﻝ ﺍﻻﻨﺤﺭﺍﻓﺎﺕ

ﺒﻨﺎﺀ ﻋﻠﻰ
ﺍﻟﺒﺎﺭﺯﺓ ﺫﺍﺕ ﺍﻟﺩﻻﻟﺔ ﻭﺘﺼﺤﻴﺤﻬﺎ ﻤﻥ ﺨﻼﻝ ﺨﻁﻭﺍﺕ ﻭﺃﻓﻌﺎﻝ ﻋﻼﺠﻴﺔ ،ﻭﺘﺘﻡ ﺍﻟﻤﻘﺎﺭﻨﺔ ً
ﺍﻟﺘﻨﺎﺴﺏ ﺒﻴﻥ ﺍﻷﺩﺍﺀ ﻭﺍﻷﻫﺩﺍﻑ ،ﻤﻤﺎ ﻴﻌﻨﻲ ﺃﻥ ﺍﻟﻤﻌﺎﻴﻴﺭ ﻫﻲ ﻗﻴﺎﺱ ﺍﻟﺘﻨﺎﺴﺏ ﺒﻴﻥ ﺍﻟﻬﺩﻑ ﻭﺍﻟﻭﺴﻴﻠﺔ

)ﺍﻟﺨﻭﺍﻟﺩﻩ 2003 ،؛ .(Wiggins, 1991

ﻭﻤﻥ ﺃﻫﻡ ﺍﻟﺨﺼﺎﺌﺹ ﺍﻟﺘﻲ ﺘﺘﺴﻡ ﺒﻬﺎ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺠﺎﻤﻌﻲ )ﻋﻠﻲ،

 (38 :2005ﻤﺎﻴﻠﻲ:

 -ﺘﺴﺎﻋﺩ ﻓﻲ ﺍﻟﺤﻜﻡ ﻋﻠﻰ ﺍﻟﺠﺎﻤﻌﺔ ﺃﻭ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻲ ﺒﻁﺭﻴﻘﺔ ﻤﻭﻀﻭﻋﻴﺔ ﻭﺒﻌﻴﺩﺍ ﻋﻥ ﺍﻟﺫﺍﺘﻴﺔ.

 ﺘُ َﻌ ّﺩ ﻤﻌﺎﻴﻴﺭ ﺍﻻﻋﺘﻤﺎﺩ ﺁﻟﻴﺔ ﻟﺘﺤﺴﻴﻥ ﺍﻷﺩﺍﺀ ﻭﺘﻘﻴﻴﻤﻪ ﻓﻲ ﺍﻟﻭﻗﺕ ﺫﺍﺘﻪ. ﺘﺘﻤﻴﺯ ﻤﻌﺎﻴﻴﺭ ﺍﻻﻋﺘﻤﺎﺩ ﺒﺎﻟﺸﻤﻭﻟﻴﺔ ،ﺤﻴﺙ ﺘﻐﻁﻲ ﻜﻝ ﻤﺎ ﻴﺘﺼﻝ ﺒﻤﺩﺨﻼﺕ ﺍﻟﻤﻨﻅﻭﻤﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔﻭﻋﻤﻠﻴﺎﺘﻬﺎ ﻭﻤﺨﺭﺠﺎﺘﻬﺎ.

 -ﺘﺸﻴﺭ ﻤﻌﺎﻴﻴﺭ ﺍﻻﻋﺘﻤﺎﺩ ﺇﻟﻰ ﻤﺎ ﻴﺠﺏ ﺇﺤﺭﺍﺯﻩ ﻭﺘﺤﻘﻴﻘﻪ ،ﻭﻟﻴﺱ ﺇﻟﻰ ﻤﺎ ﺘﻡ ﺘﺤﻘﻴﻘﻪ ﺒﺎﻟﻔﻌﻝ.

 ﺘﺘﻀﻤﻥ ﻤﻌﺎﻴﻴﺭ ﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺤﺩ ﺍﻷﺩﻨﻰ ﺍﻟﻤﻁﻠﻭﺏ ﻟﺘﻭﻓﻴﺭ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﻤﻨﻅﻭﻤﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔﻜﻤﺎ ﻗﺩ ﺘﻜﻭﻥ ﺘﻠﻙ ﺍﻟﻤﻌﺎﻴﻴﺭ ﻟﻠﺘﻤﻴﺯ.

ﻟﻘﺩ ﺃﺼﺒﺤﺕ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺨﺎﺼﺔ ﺇﻟﻰ ﺠﺎﻨﺏ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺤﻜﻭﻤﻴﺔ ﻓﻲ ﺍﻷﺭﺩﻥ ﺘﺸﻜﻝ

ﻋﻨﺼﺭﺍ ﻤﻬﻤﺎ ﻓﻲ ﻗﻁﺎﻉ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻻ ﻴﻤﻜﻥ ﺘﺠﺎﻫﻠﻪ ،ﺃﻭ ﺍﻟﺘﻘﻠﻴﻝ ﻤﻤﺎ ﺘﻘﺩﻤﻪ ﻤﻥ ﻤﺴﺎﻫﻤﺔ ﻓﻲ
ﺘﻌﺯﻴﺯ ﺍﻻﻗﺘﺼﺎﺩ ﺍﻷﺭﺩﻨﻲ ،ﻭﺍﺴﺘﻘﻁﺎﺏ ﺍﻷﻋﺩﺍﺩ ﺍﻟﻜﺒﻴﺭﺓ ﻤﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﺭﺍﻏﺒﻴﻥ ﻓﻲ ﺇﻜﻤﺎﻝ ﺩﺭﺍﺴﺘﻬﻡ
ﺍﻟﺠﺎﻤﻌﻴﺔ ،ﻤﻥ ﺃﺠﻝ ﺫﻟﻙ ،ﻓﻘﺩ ﺃﺨﺫ ﻤﻭﻀﻭﻉ ﺘﻁﻭﻴﺭ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ

ﻤﺨﺭﺠﺎﺘﻪ ،ﻴﻠﻘﻰ ﺍﻫﺘﻤﺎﻤﺎ ﺭﺴﻤﻴﺎ ﻭﺸﻌﺒﻴﺎ ﺒﺎﻋﺘﺒﺎﺭﻩ ﻤﺅﺸﺭﺍ ﺭﺌﻴﺴﺎ ﻟﻠﺘﻨﻤﻴﺔ ﻭﺍﻟﻨﻬﻀﺔ ﺍﻟﺤﻘﻴﻘﻴﺔ،
ﻭﺃﺨﺫ ﺍﻟﻤﺠﺘﻤﻊ ﺍﻷﺭﺩﻨﻲ ﺒﻔﺌﺎﺘﻪ ﻜﺎﻓﺔ ﻤﻥ ﻗﺎﺩﺓ ﺭﺃﻱ ﻭﻤﺴﺅﻭﻟﻲ ﺘﻁﻭﻴﺭ ﺘﺭﺒﻭﻱ ﻭﺃﻜﺎﺩﻴﻤﻴﻴﻥ ﻭﺭﺠﺎﻝ

ﺃﻋﻤﺎﻝ ،ﻴﻁﺎﻟﺏ ﺒﻀﺭﻭﺭﺓ ﺘﻭﺍﻓﺭ ﺨﺭﻴﺠﻴﻥ ﺫﻭﻱ ﻜﻔﺎﺀﺍﺕ ﻭﻤﻬﺎﺭﺍﺕ ﺘﺘﻭﺍﺀﻡ ﻤﻊ ﻤﺘﻁﻠﺒﺎﺕ
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(1

ﺴﻭﻕ ﺍﻟﻌﻤﻝ ،ﻭﻗﺎﺩﺭﺓ ﻋﻠﻰ ﻤﻭﺍﺠﻬﺔ ﺍﻟﻤﻨﺎﻓﺴﺔ ﺍﻹﻗﻠﻴﻤﻴﺔ ﻭﺍﻟﻌﺎﻟﻤﻴﺔ ،ﻤﻤﺎ ﺩﻓﻊ ﻭﺯﺍﺭﺓ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ

ﻭﺍﻟﺒﺤﺙ ﺍﻟﻌﻠﻤﻲ ﻟﻠﺘﻭﺠﻪ ﻨﺤﻭ ﻭﻀﻊ ﻤﻌﺎﻴﻴﺭ ﻤﻌﺘﻤﺩﺓ ﻟﺘﻁﺒﻴﻕ ﺍﻟﺠﻭﺩﺓ ﺍﻟﻤﻁﻠﻭﺒﺔ ،ﻭﻟﻜﻥ ﻋﺩﺩﺍ ﻜﺒﻴﺭﺍ
ﻤﻥ ﺍﻟﺘﺭﺒﻭﻴﻴﻥ ﻭﺍﻷﻜﺎﺩﻴﻤﻴﻴﻥ ﺍﻷﺭﺩﻨﻴﻴﻥ ﻴﺭﻭﻥ ﺃﻥ ﻤﻌﺎﻴﻴﺭ ﻀﺒﻁ ﺍﻟﺠﻭﺩﺓ ﻟﻠﺠﺎﻤﻌﺎﺕ ﺍﻟﺨﺎﺼﺔ ﻫﻲ
ﻤﻥ ﺍﻟﺘﺤﺩﻴﺎﺕ ﺍﻷﺴﺎﺴﻴﺔ ﺍﻟﺘﻲ ﻴﻌﺎﻨﻲ ﻤﻨﻬﺎ ﻗﻁﺎﻉ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﺍﻟﺨﺎﺹ ﻓﻲ ﺍﻷﺭﺩﻥ ،ﺇﻀﺎﻓﺔ ﺇﻟﻰ

ﻤﺸﻜﻼﺕ ﺃﺨﺭﻯ ﻴﺭﻭﻥ ﺃﻨﻬﺎ ﺘﺘﻤﺜﻝ ﻓﻲ ﺍﻟﻤﺴﺘﻭﻯ ﺍﻟﻤﺘﺩﻨﻲ ﻟﻠﺨﺭﻴﺠﻴﻥ ،ﻭﻋﺩﻡ ﻤﻭﺍﺀﻤﺔ ﺍﻟﺒﺭﺍﻤﺞ
ﺍﻷﻜﺎﺩﻴﻤﻴﺔ ﻤﻊ ﺴﻭﻕ ﺍﻟﻌﻤﻝ )ﺼﺒﺭﻱ.(2009 ،
ﻤﺸﻜﻠﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻭﺃﺴﺌﻠﺘﻬﺎ

ﻓﻲ ﻅﻝ ﺍﻹﻗﺒﺎﻝ ﺍﻟﻤﺘﺯﺍﻴﺩ ﻋﻠﻰ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻓﻲ ﺍﻷﺭﺩﻥ ﺍﺴﺘﺠﺎﺒﺔ ﺍﻟﺤﻜﻭﻤﺎﺕ ﺍﻷﺭﺩﻨﻴﺔ

ﺍﻟﻤﺘﺘﺎﻟﻴﺔ ﻟﻬﺫﺍ ﺍﻟﺘﺯﺍﻴﺩ ﺒﺎﻟﺘﻭﺴﻊ ﻓﻲ ﺇﻨﺸﺎﺀ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺤﻜﻭﻤﻴﺔ ﻭﺍﻟﺨﺎﺼﺔ ،ﻭﻓﻲ ﻋﺎﻡ ) (1990ﺘﻡ

ﻤﻨﺢ ﺘﺭﺨﻴﺹ ﻹﻨﺸﺎﺀ ﺃﻭﻝ ﺠﺎﻤﻌﺔ ﺃﺭﺩﻨﻴﺔ ﺨﺎﺼﺔ ،ﻫﻲ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ،ﻭﺍﻟﺘﻲ ﺒﺎﺸﺭﺕ

ﻋﻤﻠﻬﺎ ﻓﻲ ﺍﻟﻌﺎﻡ ) ،(1991ﺤﻴﺙ ﻭﻅﻔﺕ ﺍﻟﺠﺎﻤﻌﺔ ﺠﻤﻴﻊ ﺇﻤﻜﺎﻨﺎﺘﻬﺎ ﻟﺘﻭﻓﻴﺭ ﺍﻟﺘﻌﻠﻴﻡ ﻟﻠﻁﻠﺒﺔ ﻓﻲ
ﺍﻻﺨﺘﺼﺎﺼﺎﺕ ﺍﻟﻤﺨﺘﻠﻔﺔ ،ﺒﻐﻴﺔ ﺘﻭﻓﻴﺭ ﺍﻟﻜﻔﺎﺀﺍﺕ ﺍﻟﻤﻁﻠﻭﺒﺔ ﻟﺴﺩ ﺤﺎﺠﺎﺕ ﺴﻭﻕ ﺍﻟﻌﻤﻝ ﺍﻷﺭﺩﻨﻲ

ﻭﺍﻟﻌﺭﺒﻲ.

ﻭﺘﻌﺩ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ –ﻜﻐﻴﺭﻫﺎ ﻤﻥ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺨﺎﺼﺔ ﻓﻲ ﺍﻷﺭﺩﻥ -ﻋﻨﺼﺭﺍ

ﻤﻬﻤﺎ ﻓﻲ ﻗﻁﺎﻉ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﺍﻷﺭﺩﻨﻲ ﻻ ﻴﻤﻜﻥ ﺘﺠﺎﻫﻠﻪ ،ﺃﻭ ﺍﻟﺘﻘﻠﻴﻝ ﻤﻤﺎ ﺘﻘﺩﻤﻪ ﻤﻥ ﻤﺴﺎﻫﻤﺔ ﻓﻲ

ﺘﻌﺯﻴﺯ ﺍﻻﻗﺘﺼﺎﺩ ﺍﻷﺭﺩﻨﻲ ،ﻭﺨﺩﻤﺔ ﺍﻷﻋﺩﺍﺩ ﺍﻟﻜﺒﻴﺭﺓ ﻤﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﺭﺍﻏﺒﻴﻥ ﻓﻲ ﺇﻜﻤﺎﻝ ﺩﺭﺍﺴﺘﻬﻡ

ﺍﻟﺠﺎﻤﻌﻴﺔ ،ﺇﻻ ﺃﻥ ﺒﻌﺽ ﺍﻟﻔﻌﺎﻟﻴﺎﺕ ﺍﻷﻜﺎﺩﻴﻤﻴﺔ ﻭﺍﻟﺭﺴﻤﻴﺔ ﺘﺭﻯ ﺃﻥ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺨﺎﺼﺔ ﺘﻭﺍﺠﻪ
ﺘﺤﺩﻴﺎﺕ ﻤﻨﻬﺎ ﻤﺎ ﻴﺘﻌﻠﻕ ﺒﻤﺴﺘﻭﻯ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﻤﺨﺭﺠﺎﺕ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ،ﻭﻤﻌﺎﻴﻴﺭ ﺍﻻﻋﺘﻤﺎﺩ ،ﻭﻋﺩﻡ

ﻤﻭﺍﺀﻤﺔ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻷﻜﺎﺩﻴﻤﻴﺔ ﻤﻊ ﺴﻭﻕ ﺍﻟﻌﻤﻝ ،ﻭﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ،ﻭﺍﻹﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﻴﺔ ،ﻭﺍﻟﻨﻅﺭﺓ

ﺍﻟﻤﺠﺘﻤﻌﻴﺔ.

ﻓﻲ ﻋﺎﻡ ) (1998ﻗﺎﻤﺕ ﻨﺎﺠﻲ ﺒﺩﺭﺍﺴﺔ ﺘﺘﻌﻠﻕ ﺒﺎﻹﻤﻜﺎﻨﺎﺕ ﺍﻟﺘﻁﺒﻴﻘﻴﺔ ﻹﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ

ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ،ﻭﻭﺠﺩﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺃﻥ ﻟﺩﻯ ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﺍﻟﻘﻨﺎﻋﺔ ﻭﺍﻟﺭﻏﺒﺔ

ﻓﻲ ﺘﻁﺒﻴﻕ ﻤﺒﺎﺩﺉ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ .ﺇﻻ ﺃﻥ ﺍﻟﺩﺭﺍﺴﺔ ﻭﺠﺩﺕ ﻋﺩﺩﴽ ﻤﻥ ﺍﻟﻤﻌﻭﻗﺎﺕ ﺍﻟﺘﻲ ﺘﻭﺍﺠﻪ
ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﻓﻲ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﻤﺜﻝ ﺍﻟﻤﺭﻜﺯﻴﺔ ،ﻭﻋﺩﻡ ﺘﻭﺍﻓﺭ ﻨﻅﺎﻡ ﻤﺤﻭﺴﺏ ﻟﻠﺒﻴﺎﻨﺎﺕ

ﻭﺍﻟﻤﻌﻠﻭﻤﺎﺕ.
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ﻭﻓﻲ ﺍﻟﺴﻨﻭﺍﺕ ﺍﻟﻼﺤﻘﺔ ﺒﺩﺃﺕ ﺍﻟﺠﺎﻤﻌﺔ ﺒﺎﻟﺘﻭﺠﻪ ﺘﺩﺭﻴﺠﻴﴼ ﻨﺤﻭ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ

ﺍﻟﺸﺎﻤﻠﺔ ،ﻭﺘﻭﺠﺕ ﺠﻬﻭﺩﻫﺎ ﻤﻊ ﺒﺩﺍﻴﺎﺕ ﺍﻟﻌﺎﻡ 2007ﻡ ﺒﺈﻨﺸﺎﺀ ﻤﻜﺘﺏ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ،
ﻭﺫﻟﻙ ﻟﻨﺸﺭ ﺜﻘﺎﻓﺔ ﺍﻟﺠﻭﺩﺓ ،ﻭﺘﻘﻴﻴﻡ ﺍﻟﺨﻁﻁ ﻭﺍﻟﺒﺭﺍﻤﺞ ﺍﻷﻜﺎﺩﻴﻤﻴﺔ ﻭﻤﺭﺍﻗﺒﺘﻬﺎ ،ﻭﻤﺩﻯ ﺘﻁﺒﻴﻘﻬﺎ
ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﺠﻭﺩﺓ ﻟﻼﺭﺘﻘﺎﺀ ﺒﻤﺴﺘﻭﻯ ﺃﺩﺍﺀ ﺍﻟﺠﺎﻤﻌﺔ ﻋﻠﻰ ﺍﻷﺼﻌﺩﺓ ﻭﺍﻟﻤﺴﺘﻭﻴﺎﺕ ﻜﺎﻓﺔ ،ﻭﻓﻲ ﺍﻟﻌﺎﻡ

2009ﻡ ﺘﺸﻜﻠﺕ ﻭﺤﺩﺓ ﺍﻟﺭﻗﺎﺒﺔ ﻭﺍﻟﺘﺩﻗﻴﻕ ﻟﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺒﻐﻴﺔ ﺍﻟﺘﺤﻘﻕ ﻤﻥ ﺘﻨﻔﻴﺫ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ
ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﻜﻠﻴﺎﺕ ،ﻭﺍﻟﺩﻭﺍﺌﺭ ،ﻭﺍﻟﻤﺭﺍﻜﺯ ،ﻭﺍﻟﻤﻜﺎﺘﺏ .ﻭﺒﺎﻟﺘﺎﻟﻲ ،ﻓﻘﺩ ﺍﺭﺘﺄﺕ ﺍﻟﺒﺎﺤﺜﺔ
ﺍﻟﻘﻴﺎﻡ ﺒﻬﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻟﻠﻜﺸﻑ ﻋﻥ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ؛ ﻷﻥ ﻫﻨﺎﻙ ﺤﺎﺠﺔ

ﻤﺎﺴﺔ ﺇﻟﻰ ﺍﻟﺘﻘﻭﻴﻡ ﺍﻟﺸﺎﻤﻝ ﻟﺠﻤﻴﻊ ﻤﻜﻭﻨﺎﺕ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺠﺎﻤﻌﻲ ﻭﻋﻨﺎﺼﺭﻩ ﻤﻥ ﺃﺠﻝ ﺍﻟﻭﺼﻭﻝ

ﺒﺒﺭﺍﻤﺠﻪ ﺇﻟﻰ ﺘﺤﻘﻴﻕ ﺃﻫﺩﺍﻓﻬﺎ ﺍﻟﻤﺭﺠﻭﺓ ﻤﻥ ﺠﻬﺔ ،ﻭﻤﻥ ﺃﺠﻝ ﺘﺤﻘﻴﻕ ﺍﻻﺴﺘﺜﻤﺎﺭ ﺍﻟﺠﻴﺩ ﻟﻺﻨﻔﺎﻕ ﻋﻠﻰ
ﺍﻟﺘﻌﻠﻴﻡ ﻤﻥ ﺠﻬﺔ ﺃﺨﺭﻯ )ﺍﻟﺨﻀﻴﺭ .(2001،ﻜﻤﺎ ﺘﺄﺘﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﺒﻭﺼﻔﻬﺎ ﻤﺴﺎﻫﻤﺔ ﻋﻠﻤﻴﺔ
ﺘﻀﺎﻑ ﻟﻤﺠﻬﻭﺩﺍﺕ ﺍﻟﺠﺎﻤﻌﺔ ﻓﻲ ﺍﻟﺘﺤﻘﻕ ﻤﻥ ﺘﻨﻔﻴﺫ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ.

ﻭﺒﺎﻟﺘﺤﺩﻴﺩ ﺤﺎﻭﻟﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻹﺠﺎﺒﺔ ﻋﻥ ﺍﻷﺴﺌﻠﺔ ﺍﻵﺘﻴﺔ:

ﺍﻟﺴﺅﺍﻝ ﺍﻷﻭﻝ :ﻤﺎ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻤﻥ

ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ؟

ﺍﻟﺴﺅﺍﻝ ﺍﻟﺜﺎﻨﻲ :ﻫﻝ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ﻤﺴﺘﻭﻯ ) (α≤ 0.05ﻓﻲ ﺘﻘﺩﻴﺭﺍﺕ
ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ

ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ ﺍﻟﻜﻠّﻴﺔ؟

ﺍﻟﺴﺅﺍﻝ ﺍﻟﺜﺎﻟﺙ :ﻫﻝ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ﻤﺴﺘﻭﻯ ) (α≤ 0.05ﻓﻲ ﺘﻘﺩﻴﺭﺍﺕ
ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ

ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ ﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ؟

ﺃﻫﻤﻴﺔ ﺍﻟﺩﺭﺍﺴﺔ

ﺘﺄﺘﻲ ﺃﻫﻤﻴﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ﺨﻼﻝ ﺇﺴﻬﺎﻤﻬﺎ ﻓﻲ ﻤﺎ ﻴﻠﻲ:

 -ﺘﺤﺩﻴﺩ ﺠﻭﺍﻨﺏ ﺍﻟﻘﻭﺓ ﻓﻲ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ

ﻭﺘﻌﺯﻴﺯﻫﺎ ﻭﺘﺤﺩﻴﺩ ﺠﻭﺍﻨﺏ ﺍﻟﻀﻌﻑ ﻭﺇﻴﺠﺎﺩ ﺍﻟﺤﻠﻭﻝ ﻟﻬﺎ.

 -ﻴﺸﻬﺩ ﺍﻷﺭﺩﻥ ﺘﻭﺴﻌﺎ ﻫﺎﺌﻼ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺤﻜﻭﻤﻴﺔ ﻭﺍﻟﺨﺎﺼﺔ ﻤﻥ ﺤﻴﺙ ﺍﺴﺘﺤﺩﺍﺙ
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(1

ﺘﺨﺼﺼﺎﺕ ﺤﺩﻴﺜﺔ ﺘﻤﺎﺸﻴﺎ ﻤﻊ ﻤﺘﻁﻠﺒﺎﺕ ﺴﻭﻕ ﺍﻟﻌﻤﻝ ،ﻭﻫﺫﺍ ﻴﺘﻁﻠﺏ ﺍﻻﺭﺘﻘﺎﺀ ﺒﻤﻌﺎﻴﻴﺭ ﻀﻤﺎﻥ

ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﻭﻤﻨﻬﺎ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ.

 -ﺇﺜﺭﺍﺀ ﺍﻟﻤﻌﺭﻓﺔ ﺍﻟﻌﻠﻤﻴﺔ ﻓﻲ ﻤﺠﺎﻝ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﻤﺅﺴﺴﺎﺕ ﺍﻟﺘﻌﻠﻴﻡ

ﺍﻟﻌﺎﻟﻲ.

 ﺘﻌ ّﺩ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻤﺅﺸﺭﴽ ﻹﺠﺭﺍﺀ ﺩﺭﺍﺴﺎﺕ ﺃﺨﺭﻯ ﻤﺸﺎﺒﻬﺔ ﺤﻭﻝ ﺘﻘﻭﻴﻡ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻷﺭﺩﻨﻴﺔ ﺍﻷﺨﺭﻯ.

ﺤﺩﻭﺩ ﺍﻟﺩﺭﺍﺴﺔ

ﻴﻤﻜﻥ ﺘﻌﻤﻴﻡ ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﻓﻲ ﻀﻭﺀ ﺍﻟﺤﺩﻭﺩ ﺍﻵﺘﻴﺔ:

 ﺍﻟﺤﺩﻭﺩ ﺍﻟﺒﺸﺭﻴﺔ ﻭﺍﻟﻤﻜﺎﻨﻴﺔ :ﺍﻗﺘﺼﺭﺕ ﻋﻴﻨﺔ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻓﻲﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﺍﻟﺨﺎﺼﺔ ﻓﻲ ﺍﻷﺭﺩﻥ.

 ﺍﻟﺤﺩﻭﺩ ﺍﻟﺯﻤﺎﻨﻴﺔ :ﺃﺠﺭﻴﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺨﻼﻝ ﺍﻟﻔﺼﻝ ﺍﻟﺜﺎﻨﻲ ﻤﻥ ﺍﻟﻌﺎﻡ ﺍﻟﺩﺭﺍﺴﻲ .2010/2011ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﺴﺎﺒﻘﺔ

ﻫﺩﻓﺕ ﺩﺭﺍﺴﺔ ﻟﻴﻭ ) (Liu,1999ﻤﻌﺭﻓﺔ ﻤﻤﺎﺭﺴﺎﺕ ﻤﻭﻅﻔﻲ ﺍﻟﻜﻠﻴﺎﺕ ﻓﻲ ﺘﺎﻴﻭﺍﻥ ﺤﻭﻝ

ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﻜﻠﻴﺎﺘﻬﻡ ،ﻭﺇﻟﻰ ﺃﻱ ﻤﺩﻯ ﻴﺴﺘﺨﺩﻤﻭﻥ ﺍﺴﺘﺭﺍﺘﻴﺠﻴﺎﺕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ،

ﻭﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ ﺍﻟﺒﺤﺙ ﻤﻥ ) (200ﻤﺩﻴﺭ ﻤﻥ ﻤﺩﻴﺭﻱ ﺍﻟﻜﻠﻴﺎﺕ ،ﻭﺍﺴﺘﺨﺩﻡ ﺍﻟﺒﺎﺤﺙ ﺍﻻﺴﺘﺒﺎﻨﺔ ﻟﺠﻤﻊ
ﺍﻟﻤﻌﻠﻭﻤﺎﺕ ،ﻭﻗﺩ ﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﺃﻥ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻤﻁﺒﻘﺔ ﻓﻲ ﻫﺫﻩ ﺍﻟﻜﻠﻴﺎﺕ ﺒﺩﺭﺠﺔ

ﻤﺭﺘﻔﻌﺔ ﻷﻥ ﺜﻘﺎﻓﺔ ﺍﻟﻜﻠﻴﺎﺕ ﻭﺒﻨﻴﺘﻬﺎ ﺍﻟﺘﻨﻅﻴﻤﻴﺔ ﺘﺴﺎﻋﺩ ﻋﻠﻰ ﺫﻟﻙ ،ﻜﻤﺎ ﻭﺠﺩ ﺃﻥ ﺃﺴﺱ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ

ﺍﻟﺸﺎﻤﻠﺔ ﺘﺴﺎﻋﺩ ﻓﻲ ﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﻁﻭﻴﺭ ﻭﺍﻟﺘﻐﻴﻴﺭ ﻓﻲ ﻫﺫﻩ ﺍﻟﻜﻠﻴﺎﺕ.

ﻫﺩﻓﺕ ﺩﺭﺍﺴﺔ ﺃﻴﻭﺏ ) (2000ﺍﻟﺘﻌﺭﻑ ﻋﻠﻰ ﺘﻘﺩﻴﺭ ﻤﺩﻯ ﻓﺎﻋﻠﻴﺔ ﺍﺴﺘﺨﺩﺍﻡ ﻓﻠﺴﻔﺔ ﺇﺩﺍﺭﺓ

ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺘﻁﻭﻴﺭ ﺃﺩﺍﺀ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻷﺭﺩﻨﻴﺔ .ﺃﺠﺭﻴﺕ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﻋﻴﻨﺔ ﻋﺸﻭﺍﺌﻴﺔ ﻤﻥ
) (282ﻋﻀﻭﺍ ﻤﻥ ﺃﻋﻀﺎﺀ ﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ،ﻭﺘﻭﺼﻠﺕ ﺍﻟﻨﺘﺎﺌﺞ ﺇﻟﻰ ﺃﻥ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻷﺭﺩﻨﻴﺔ ﺘﻌﻤﻝ
ﻋﻠﻰ ﺃﻥ ﺘﻜﻭﻥ ﺃﻫﺩﺍﻑ ﺘﺤﺴﻴﻥ ﺍﻟﻨﻭﻋﻴﺔ ﻤﺘﻨﺎﺴﺒﺔ ﻤﻊ ﺭﺴﺎﻟﺔ ﺍﻟﺠﺎﻤﻌﺔ ،ﻭﺃﻥ ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﺘﻌﻤﻝ

ﻋﻠﻰ ﺇﺯﺍﻟﺔ ﺍﻟﻌﻘﺒﺎﺕ ﺍﻟﺘﻲ ﺘﺤﻭﻝ ﺩﻭﻥ ﺘﺤﻘﻕ ﺍﻷﺩﺍﺀ ﺍﻟﻨﻭﻋﻲ .ﻜﻤﺎ ﺘﻭﺼﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﻋﺩﻡ

ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﺍﻟﺘﻘﺩﻴﺭ ﺘُ ْﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ ﺍﻟﻭﻅﻴﻔﺔ ﺍﻷﻜﺎﺩﻴﻤﻴﺔ ﻷﻋﻀﺎﺀ ﻫﻴﺌﺔ
ﺍﻟﺘﺩﺭﻴﺱ.
66

ﻭﻓﻲ ﺴﻠﻁﻨﺔ ﻋﻤﺎﻥ ،ﺃﺠﺭﻯ ﺍﻟﻨﺒﻬﺎﻨﻲ ) (2001ﺩﺭﺍﺴﺔ ﻫﺩﻓﺕ ﺍﻟﺒﺤﺙ ﻋﻥ ﻜﻴﻔﻴﺔ

ﺍﻻﺴﺘﻔﺎﺩﺓ ﻤﻥ ﻤﺩﺨﻝ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺘﻁﻭﻴﺭ ﺇﺩﺍﺭﺓ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﻌﻠﻴﺎ ﺒﺠﺎﻤﻌﺔ ﺍﻟﺴﻠﻁﺎﻥ ﻗﺎﺒﻭﺱ،

ٍ
ﻁﺎﻟﺏ ﻤﻥ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﻌﻠﻴﺎ ،ﻭﻜﺸﻔﺕ ﺍﻟﻨﺘﺎﺌﺞ
ﻭﻜﺎﻨﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ) (82ﺃﻜﺎﺩﻴﻤﻴﺎ ،ﻭ )(300
ﻋﻥ ﺃﻥ ﻤﻨﻅﻭﻤﺔ ﺇﺩﺍﺭﺓ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﻌﻠﻴﺎ ﺒﺎﻟﺠﺎﻤﻌﺔ ﻓﻴﻬﺎ ﺠﻭﺍﻨﺏ ﻗﻭﺓ ﻭﺠﻭﺍﻨﺏ ﻀﻌﻑ ،ﻓﺄﻤﺎ

ﺠﻭﺍﻨﺏ ﺍﻟﻘﻭﺓ ﻓﻬﻲ :ﻗﺩﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﻋﻠﻰ ﺘﺯﻭﻴﺩ ﻁﻼﺏ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﻌﻠﻴﺎ ﺒﺎﻟﺠﺩﻴﺩ ﻤﻥ ﺍﻟﻤﻌﺭﻓﺔ ﻤﻊ
ﺭﺒﻁﻬﺎ ﺒﺤﺎﺠﺎﺕ ﺍﻟﻤﺠﺘﻤﻊ ﺍﻟﻌﻤﺎﻨﻲ ،ﻭﺘﻭﻓﻴﺭ ﺍﻟﺩﻭﺭﻴﺎﺕ ﺍﻟﺤﺩﻴﺜﺔ ﻓﻲ ﺍﻟﻤﻜﺘﺒﺔ ،ﻭﻭﻀﻭﺡ ﻤﺘﻁﻠﺒﺎﺕ

ﺘﺨﺭﺠﻬﻡ ،ﻭﻜﺎﻨﺕ ﺠﻭﺍﻨﺏ ﺍﻟﻀﻌﻑ ﻤﺘﺠﻠﻴﺔ ﻓﻲ ﻀﻌﻑ ﺘﺸﺠﻴﻊ ﺍﻟﻁﻼﺏ ﻋﻠﻰ ﺍﻟﺘﻌﻠﻡ
ﺍﻟﺫﺍﺘﻲ،ﻭﺼﻌﻭﺒﺔ ﺍﻻﺘﺼﺎﻝ ﺒﻴﻥ ﺍﻟﻤﺸﺭﻓﻴﻥ ﻭﺍﻟﻁﻼﺏ،ﻭﻗﻠﺔ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻟﺘﻘﻨﻴﺎﺕ ﺍﻟﺘﺭﺒﻭﻴﺔ ﺍﻟﻤﺘﺎﺤﺔ.

ﻭﻗﺎﻤﺕ ﻤﺎﻨﻴﻨﻎ ) (Manning, 2004ﺒﻔﺤﺹ ﺍﻟﻨﺸﺎﻁﺎﺕ ﺍﻟﺘﻲ ﺘﻀﻤﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ

ﺍﻟﻜﻠﻴﺎﺕ ﺍﻟﺘﺭﺒﻭﻴﺔ ﺴﻌﻴﺎ ﻟﺘﺤﺴﻴﻥ ﺍﻟﺠﻭﺩﺓ ،ﻭﺍﻟﺨﺩﻤﺎﺕ ﺍﻟﻁﻼﺒﻴﺔ ،ﻭﺍﻷﺒﺤﺎﺙ ﺍﻟﺘﻁﻭﻴﺭﻴﺔ .ﻭﻗﺩ

ﻭﺯﻋﺕ ﺃﺩﺍﺓ ﻤﺴﺤﻴﺔ ﺘﻀﻤﻨﺕ ﺃﺴﺌﻠﺔ ﻋﻥ ﺍﻟﻬﻴﻜﻠﻴﺔ ،ﻭﺒﺭﺍﻤﺞ ﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﻭﺩﻭﺍﻓﻊ ﺘﻁﺒﻴﻘﻬﺎ،

ﻭﺍﻟﺘﻐﻴﺭﺍﺕ ﺍﻟﻨﺎﺘﺠﺔ ﻋﻨﻬﺎ ،ﻭﻗﺎﻡ  45ﻋﻤﻴﺩﺍ ﺘﺭﺒﻭﻴﺎ ﻓﻲ ﻭﻻﻴﺎﺕ ﺒﻨﺴﻠﻔﺎﻨﻴﺎ ﺒﺎﻹﺠﺎﺒﺔ ﻋﻥ ﻫﺫﻩ
ﺍﻻﺴﺘﺒﺎﻨﺔ ،ﻭﻗﺩ ﺘﻭﺼﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﻨﺘﺎﺌﺞ ﻋﺩﺓ ،ﻤﻨﻬﺎ :ﺘﺄﻜﻴﺩ ﺃﻫﻤﻴﺔ ﺍﻟﺘﺸﺎﺭﻙ ﻓﻲ ﻗﻴﺎﺩﺓ ﻋﻤﻠﻴﺔ
ﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﻭﺘﺠﺩﻴﺩ ﺍﻟﻨﺸﺎﻁﺎﺕ ،ﻜﻤﺎ ﺒﻴﻨﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺒﺄﻥ ﺃﻜﺜﺭ ﻁﺭﻴﻘﺔ ﻤﺴﺘﺨﺩﻤﺔ ﻓﻲ ﺇﺩﺍﺭﺓ

ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﻜﻠﻴﺎﺕ ﺍﻟﺘﺭﺒﻴﺔ ﻫﻲ ﻁﺭﻴﻘﺔ ﺍﻟﺘﺨﻁﻴﻁ ﺍﻻﺴﺘﺭﺍﺘﻴﺠﻲ ،ﻭﺃﺨﻴﺭﺍ ﺒﻴﻨﺕ ﺍﻟﺩﺭﺍﺴﺔ

ﺃﻫﻤﻴﺔ ﺠﻬﻭﺩ ﺍﻟﻌﻤﺩﺍﺀ ﺍﻟﻤﺸﺘﺭﻜﺔ ،ﻭﺍﻟﻌﻤﻝ ﻋﺒﺭ ﻓﺭﻕ ﻭﻤﺠﻤﻭﻋﺎﺕ.

ﻭﻫﺩﻓﺕ ﺩﺭﺍﺴﺔ ﻋﻼﻭﻨﺔ ) (2004ﺇﻟﻰ ﺍﻟﺘﻌﺭﻑ ﺇﻟﻰ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﺒﺎﺩﺉ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ

ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ﺍﻟﻌﺭﺒﻴﺔ ﺍﻷﻤﺭﻴﻜﻴﺔ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﻫﻴﺌﺘﻬﺎ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻭﻤﻌﺭﻓﺔ ﺃﺜﺭ
ﻤﺘﻐﻴﺭﺍﺕ ﺍﻟﻨﻭﻉ ﺍﻻﺠﺘﻤﺎﻋﻲ ،ﻭﺍﻟﻤﺅﻫﻝ ﺍﻟﻌﻠﻤﻲ ،ﻭﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ ﻓﻲ ﺍﻟﺘﺩﺭﻴﺱ ﺍﻟﺠﺎﻤﻌﻲ،
ﻭﺍﻟﺠﺎﻤﻌﺔ ﺍﻟﺘﻲ ﺘﺨﺭﺝ ﻓﻴﻬﺎ ،ﻭﺍﻟﻜﻠﻴﺔ ﺍﻟﺘﻲ ﻴﺩﺭﺱ ﻓﻴﻬﺎ ،ﻭﺍﻟﻌﻤﻝ ﻋﻠﻰ ﻤﺒﺎﺩﺉ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ

ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ،ﻭﺃﺠﺭﻴﺕ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﻋﻴﻨﺔ ﻤﺅﻟﻔﺔ ﻤﻥ ) (61ﻋﻀﻭ ﻫﻴﺌﺔ ﺘﺩﺭﻴﺱ ،ﻭﻗﺩ ﺃﻅﻬﺭﺕ
ﺍﻟﻨﺘﺎﺌﺞ ﺃﻥ ﺘﻁﺒﻴﻕ ﻤﺒﺎﺩﺉ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻜﺎﻥ ﺒﺩﺭﺠﺔ ﻜﺒﻴﺭﺓ ،ﻭﺃﻜﺜﺭﻫﺎ ﺘﻁﺒﻴﻘﴼ ﻓﻲ ﻤﺠﺎﻝ ﺘﻬﻴﺌﺔ

ﻤﺘﻁﻠﺒﺎﺕ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡ ،ﻭﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﻋﺩﻡ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﻤﺩﻯ

ﺘﻁﺒﻴﻕ ﻤﺒﺎﺩﺉ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ﺍﻟﻌﺭﺒﻴﺔ ﺍﻷﻤﺭﻴﻜﻴﺔ ﺘﻌﺯﻯ ﺇﻟﻰ ﻤﺘﻐﻴﺭﺍﺕ

ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺴﺘﺔ.
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(1

ﻭﺃﻤﺎ )ﺩﺭﺍﺩﻜﻪ (2005 ،ﻓﻘﺩ ﺃﺠﺭﻯ ﺩﺭﺍﺴﺔ ﻫﺩﻓﺕ ﺍﻟﺘﻌﺭﻑ ﺇﻟﻰ ﻤﻌﺭﻓﺔ ﺁﺭﺍﺀ ﺍﻟﻘﺎﺩﺓ

ﺍﻟﺘﺭﺒﻭﻴﻴﻥ ﻟﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﺍﻟﺒﻠﻘﺎﺀ ﺍﻟﺘﻁﺒﻴﻘﻴﺔ ،ﻜﻤﺎ ﻫﺩﻓﺕ ﻤﻌﺭﻓﺔ

ﻤﺩﻯ ﺍﺨﺘﻼﻑ ﻭﺠﻬﺎﺕ ﺍﻟﻨﻅﺭ ﺒﺎﺨﺘﻼﻑ ﺍﻟﻤﺴﻤﻰ ﺍﻟﻭﻅﻴﻔﻲ ،ﻭﺍﻟﺘﺨﺼﺹ ،ﻭﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ،
ﻭﺍﻟﺭﺘﺒﺔ ﺍﻷﻜﺎﺩﻴﻤﻴﺔ .ﻭﻟﺘﺤﻘﻴﻕ ﻫﺫﻩ ﺍﻷﻫﺩﺍﻑ ﺍﺴﺘﺨﺩﻡ ﺍﻟﺒﺎﺤﺙ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻭﺼﻔﻲ ﺍﻟﺘﺤﻠﻴﻠﻲ .ﻭﺃﻤﺎ ﺃﺩﺍﺓ

ﺍﻟﺩﺭﺍﺴﺔ ﻓﻜﺎﻨﺕ ﻋﺒﺎﺭﺓ ﻋﻥ ﺍﺴﺘﺒﺎﻨﺔ ُﻁﺒّﻘﺕ ﻋﻠﻰ ﻋﻴﻨﺔ ﻋﺸﻭﺍﺌﻴﺔ ﻤﻜﻭﻨﺔ ﻤﻥ ) (96ﻗﺎﺌﺩﴽ ﺘﺭﺒﻭﻴﴼ.
ﻭﻗﺩ ﺘﻭﺼﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﺃﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺁﺭﺍﺀ ﺍﻟﻘﺎﺩﺓ ﺍﻟﺘﺭﺒﻭﻴﻴﻥ ﻟﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ
ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﺍﻟﺒﻠﻘﺎﺀ ﺘﻌﺎﺩﻝ ﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﻤﺘﻭﺴﻁﺔ .ﻜﺫﻟﻙ ﺒﻴﻨﺕ ﺍﻟﻨﺘﺎﺌﺞ ﺃﻨﻪ ﺘﻭﺠﺩ ﻓﺭﻭﻕ
ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﺁﺭﺍﺀ ﺍﻟﻘﺎﺩﺓ ﺍﻟﺘﺭﺒﻭﻴﻴﻥ ﺘﻌﺯﻯ ﺇﻟﻰ ﻤﺘﻐﻴﺭ )ﺍﻟﺘﺨﺼﺹ( ﻭﻜﺎﻥ ﻟﺼﺎﻟﺢ

ﺍﻟﺘﺨﺼﺹ )ﺍﻹﻨﺴﺎﻨﻲ( ﻭﻟﻤﺘﻐﻴﺭ)ﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ( ﻭﻟﺼﺎﻟﺢ ﻓﺌﺔ ) 6ﺴﻨﻭﺍﺕ ﻓﺄﻜﺜﺭ(.

ﻭﻫﺩﻓﺕ ﺩﺭﺍﺴﺔ )ﺃﺒﻭ ﻓﺎﺭﺓ (2006 ،ﺇﻟﻰ ﺘﺤﻠﻴﻝ ﻭﻗﻴﺎﺱ ﻭﺍﻗﻊ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ

ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﻔﻠﺴﻁﻴﻨﻴﺔ .ﺤﻴﺙ ﺘﻨﺎﻭﻟﺕ ﺍﻟﻌﻨﺎﺼﺭ ﺍﻟﺭﺌﻴﺴﺔ ﺍﻟﻌﺸﺭﺓ ﻹﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ،ﻭﻗﺩ
ﺃﻅﻬﺭﺕ ﻨﺘﺎﺌﺞ ﺩﺭﺍﺴﺘﻪ ﺃﻥ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﻔﻠﺴﻁﻴﻨﻴﺔ ﻻ ﺘﻭﻟﻲ ﺍﻫﺘﻤﺎﻤﺎ ﺠﻭﻫﺭﻴﺎ ﺒﺴﺒﻌﺔ ﻋﻨﺎﺼﺭ

ﺭﺌﻴﺴﺔ ﻤﻥ ﻋﻨﺎﺼﺭ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﻭﻫﻲ :ﺍﻟﺘﺭﻜﻴﺯ ﻋﻠﻰ ﺍﻟﻤﺴﺘﻔﻴﺩ ،ﻭﺍﻟﺜﻘﺎﻓﺔ ﺍﻟﺘﻨﻅﻴﻤﻴﺔ ،ﻭﺘﺼﻤﻴﻡ

ﺍﻟﻌﻤﻠﻴﺔ ،ﻭﺩﻋﻡ ﺍﻹﺩﺍﺭﺓ ﺍﻟﻌﻠﻴﺎ ﻟﻠﺠﻭﺩﺓ ،ﻭﺍﻟﺘﺤﺴﻴﻥ ﺍﻟﻤﺴﺘﻤﺭ ،ﻭﺍﻟﺘﺭﻜﻴﺯ ﻋﻠﻰ ﺍﻟﻌﺎﻤﻠﻴﻥ ،ﻭﺍﻟﻌﻼﻗﺔ

ﻤﻊ ﺍﻟﻤﻭﺭﺩﻴﻥ .ﻭﻗﺩ ﺃﻅﻬﺭﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺃﻥ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺘﻭﻟﻲ ﺍﻫﺘﻤﺎﻤﺎ ﻭﺍﻀﺤﺎ ﻟﺜﻼﺜﺔ ﻋﻨﺎﺼﺭ ﻓﻘﻁ
ﻤﻥ ﻋﻨﺎﺼﺭ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻭﻫﻲ :ﺍﻟﻘﻴﺎﺱ ﺍﻟﺩﻗﻴﻕ ،ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﻭﺍﻟﺒﻌﺩ ﺍﻟﻤﺠﺘﻤﻌﻲ.

ﺃﻤﺎ ﺩﺭﺍﺴﺔ )ﺃﺒﻭ ﺍﻟﻬﻴﺠﺎﺀ ،(2006 ،ﻓﻘﺩ ﺤﺎﻭﻟﺕ ﺍﻟﻜﺸﻑ ﻋﻥ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺍﻟﺠﻭﺩﺓ

ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﻜﻠﻴﺎﺕ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺭﻴﺎﻀﻴﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻷﺭﺩﻨﻴﺔ ﻤﻥ ﻭﺠﻬﺘﻲ ﻨﻅﺭ ﻜﻝ ﻤﻥ ﺃﻋﻀﺎﺀ

ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻭﺍﻟﻁﻠﺒﺔ .ﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ) (70ﻋﻀﻭ ﻫﻴﺌﺔ ﺘﺩﺭﻴﺱ ،ﻭ) (334ﻁﺎﻟﺒﴼ
ﻤﻥ ﻜﻠﻴﺔ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺭﻴﺎﻀﻴﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻷﺭﺩﻨﻴﺔ ﺘﻡ ﺍﺨﺘﻴﺎﺭﻫﻡ ﺒﻁﺭﻴﻘﺔ ﻋﺸﻭﺍﺌﻴﺔ ،ﻭﻗﺩ ﺃﻅﻬﺭﺕ
ﺍﻟﻨﺘﺎﺌﺞ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ ﺍﻟﺠﺎﻤﻌﺔ ﻓﻲ ﻜﻝ ﻤﻥ ﺍﻟﻨﻅﺎﻡ ﺍﻻﺠﺘﻤﺎﻋﻲ

ﻭﺍﻟﺨﺩﻤﻲ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻭﻟﺼﺎﻟﺢ ﺍﻟﺠﺎﻤﻌﺔ ﺍﻷﺭﺩﻨﻴﺔ ،ﻭﺃﻤﺎ ﺍﻟﻨﻅﺎﻡ
ﺍﻟﺘﻘﻨﻲ ﻟﺼﺎﻟﺢ ﺍﻟﺠﺎﻤﻌﺔ ﺍﻟﻬﺎﺸﻤﻴﺔ ﺤﻴﻥ ﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺍﻟﻁﻠﺒﺔ ،ﻭﺠﻭﺩ ﻓﺭﻭﻕ
ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﺍﻟﻨﻅﺎﻡ ﺍﻹﺩﺍﺭﻱ ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ ﺍﻟﺠﺎﻤﻌﺔ ﻟﺼﺎﻟﺢ ﺠﺎﻤﻌﺔ ﻤﺅﺘﺔ.

ﻭﻫﺩﻓﺕ ﺩﺭﺍﺴﺔ )ﺍﻟﻘﺎﻀﻲ (2009 ،ﺇﻟﻰ ﻤﻌﺭﻓﺔ ﺁﺭﺍﺀ ﺍﻹﺩﺍﺭﻴﻴﻥ ﻟﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﻤﻔﺎﻫﻴﻡ
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ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﻋﻤﺎﺩﺍﺕ ﺸﺅﻭﻥ ﺍﻟﻁﻠﺒﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺭﺴﻤﻴﺔ ﺍﻷﺭﺩﻨﻴﺔ ،ﻭﺇﻟﻰ ﻤﻌﺭﻓﺔ

ﺃﺜﺭ ﻤﺘﻐﻴﺭﺍﺕ ﺍﻟﺠﻨﺱ ﻭﺍﻟﺨﺒﺭﺓ ﻓﻲ ﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﻤﻔﺎﻫﻴﻡ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ،ﻭﻗﺩ ﺍﺸﺘﻤﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ

ﻋﻠﻰ ﻋﻴﻨﺔ ﻤﻜﻭﻨﺔ ﻤﻥ ) (158ﺇﺩﺍﺭﻴﺎ ﺘﻡ ﺍﺨﺘﻴﺎﺭﻫﻡ ﺒﻁﺭﻴﻘﺔ ﻋﺸﻭﺍﺌﻴﺔ ﻁﺒﻘﻴﺔ ،ﻭﻗﺩ ﺠﻤﻊ ﺍﻟﺒﺎﺤﺙ
ﻤﻌﻠﻭﻤﺎﺕ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ﺨﻼﻝ ﺘﻁﻭﻴﺭ ﺍﻻﺴﺘﺒﺎﻨﺔ ،ﻭﺨﻠﺼﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﺃﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺁﺭﺍﺀ
ﺍﻹﺩﺍﺭﻴﻴﻥ ﻟﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﻤﻔﺎﻫﻴﻡ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﻋﻤﺎﺩﺍﺕ ﺸﺅﻭﻥ ﺍﻟﻁﻠﺒﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ

ﺍﻟﺭﺴﻤﻴﺔ ﻜﺎﻨﺕ ﻤﺘﻭﺴﻁﺔ ،ﻭﺒﻠﻐﺕ ) ،(3.17ﻜﻤﺎ ﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ
ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ ﺍﻟﺠﻨﺱ ﻭﻟﺼﺎﻟﺢ ﺍﻟﺫﻜﻭﺭ ،ﻭﻋﺩﻡ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ ﺍﻟﺨﺒﺭﺓ ﻓﻲ ﺁﺭﺍﺀ

ﺃﻓﺭﺍﺩ ﺍﻟﻌﻴﻨﺔ ﻟﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﻤﻔﺎﻫﻴﻡ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ.

ﻭﺘﻨﺎﻭﻟﺕ ﺩﺭﺍﺴﺔ )ﺍﻟﻌﻴﺜﺎﻭﻱ ﻭﺍﻟﺴﺎﻤﺭﺍﺌﻲ (2011 ،ﻭﺍﻗﻊ ﺘﻁﺒﻴﻕ ﺍﻟﺠﺎﻤﻌﺔ ﺍﻟﺨﻠﻴﺠﻴﺔ

ﺒﺎﻟﺒﺤﺭﻴﻥ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﺠﻭﺩﺓ ،ﻭﺍﺘﺒﻊ ﺍﻟﺒﺎﺤﺜﺎﻥ ﺃﺴﻠﻭﺏ ﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﺔ ﻓﻲ ﺠﻤﻊ ﺍﻟﻤﻌﻠﻭﻤﺎﺕ ،ﻭﻗﺩ
ﺘﻭﺼﻠﺕ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻻﺴﺘﻨﺘﺎﺠﺎﺕ ﺃﻫﻤﻬﺎ :ﺃﻥ ﺃﻫﻡ ﻤﻌﺎﻴﻴﺭ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻟﻠﺘﻌﻠﻴﻡ

ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ﺘﺘﻤﺜﻝ ﻓﻲ ﺘﻠﺒﻴﺔ ﺍﺤﺘﻴﺎﺠﺎﺕ ﺍﻟﻁﻠﺒﺔ ،ﻭﺭﻏﺒﺎﺕ ﻤﻤﻭﻟﻲ ﺍﻟﻨﻅﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ ،ﻭﻜﻔﺎﺀﺓ ﺍﻟﻘﻴﺎﺩﺓ
ﺍﻟﺘﺭﺒﻭﻴﺔ ،ﻭﺍﻟﺘﻁﻭﻴﺭ ﺍﻟﻤﻬﻨﻲ ﻟﻠﻬﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻭﺍﻹﺩﺍﺭﻴﺔ ،ﻭﺘﺤﺴﻴﻥ ﺍﻷﺩﺍﺀ ﻭﻨﻭﻋﻴﺔ ﺍﻟﻤﺨﺭﺠﺎﺕ.

ﺍﻟﻁﺭﻴﻘﺔ ﻭﺍﻹﺠﺭﺍﺀﺍﺕ
ﻤﻨﻬﺠﻴﺔ ﺍﻟﺩﺭﺍﺴﺔ

ﺍﺴﺘُ ْﺨ ِﺩﻤﺕ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻫﻲ ﺍﻟﻤﻨﻬﺠﻴﺔ ﺍﻟﻭﺼﻔﻴﺔ ﺍﻟﻤﺴﺤﻴﺔ .ﻭﺍﻟﺘﻲ
ﺍﻟﻤﻨﻬﺠﻴﺔ ﺍﻟﺘﻲ ْ

ﺘﻌ ّﺩ ﺍﻷﻓﻀﻝ ﻋﻨﺩ ﺍﻟﻘﻴﺎﻡ ﺒﺩﺭﺍﺴﺔ ﻅﺎﻫﺭﺓ ﻜﻤﺎ ﻫﻲ ﻓﻲ ﺍﻟﻭﺍﻗﻊ.
ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ

ﺘﻜّﻭﻥ ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ﺠﻤﻴﻊ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻓﻲ ﺍﻟﻜﻠﻴﺎﺕ ﺍﻹﻨﺴﺎﻨﻴﺔ

ﻭﺍﻟﻌﻠﻤﻴﺔ ﺍﻟﺘﺎﺒﻌﺔ ﻟﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻓﻲ ﺍﻟﻔﺼﻝ ﺍﻟﺩﺭﺍﺴﻲ ﺍﻟﺜﺎﻨﻲ ﻟﻠﻌﺎﻡ ﺍﻟﺩﺭﺍﺴﻲ

 2010/2011ﻭﺍﻟﺒﺎﻟﻎ ﻋﺩﺩﻫﻡ ) (134ﻋﻀﻭ ﻫﻴﺌﺔ ﺘﺩﺭﻴﺱ.
ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ

ُﻭ ّﺯﻋﺕ ﺍﺴﺘﺒﺎﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻋﻠﻰ ﺠﻤﻴﻊ ﺃﻓﺭﺍﺩ ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(1

ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ،ﺒﻠﻎ ﻋﺩﺩ ﺍﻟﻤﻌﺎﺩ ﻤﻨﻬﺎ ) (119ﺍﺴﺘﺒﺎﻨﺔ ،ﺍﺴﺘﺒﻌﺩ ﻤﻨﻬﺎ )(9

ﺍﺴﺘﺒﺎﻨﺎﺕ ،ﻭﺒﺎﻟﺘﺎﻟﻲ ﺒﻠﻎ ﺍﻟﻌﺩﺩ ﺍﻟﻨﻬﺎﺌﻲ ﻷﻓﺭﺍﺩ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ) (110ﻋﻀﻭ ﻫﻴﺌﺔ ﺘﺩﺭﻴﺱ.

ﻭﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ )) (1ﺼﻔﺤﺔ  (20ﻴﻭﻀﺢ ﺘﻭﺯﻴﻊ ﺃﻓﺭﺍﺩ ﺍﻟﺩﺭﺍﺴﺔ ﺘﺒﻌﴼ ﻟﻤﺘﻐﻴﺭﺍﺘﻬﺎ.
ﺃﺩﺍﺓ ﺍﻟﺩﺭﺍﺴﺔ

ﻟﺘﺤﺩﻴﺩ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻷﺭﺩﻨﻴﺔ ﻤﻥ ﻭﺠﻬﺔ

ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ،ﺘﻡ ﺘﻁﻭﻴﺭ ﺃﺩﺍﺓ ﻟﻬﺫﺍ ﺍﻟﻐﺭﺽ ،ﻭﺫﻟﻙ ﻤﻥ ﺨﻼﻝ ﺍﻟﺭﺠﻭﻉ ﺇﻟﻰ
ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺍﻟﻤﻘﺭﺭﺓ ﻓﻲ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ،ﺒﺎﻹﻀﺎﻓﺔ ﻟﻼﺴﺘﻔﺎﺩﺓ ﻤﻥ
ﺍﻷﺩﺏ ﺍﻟﺘﺭﺒﻭﻱ ﻭﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﺴﺎﺒﻘﺔ ﻤﺜﻝ )ﺍﻟﺒﺼﻴﺹ (2011،ﻭﺴﻴﻤﻭﺭ )(Seymour, 1991

ﻭﺍﻟﻨﻭﺍﻴﺴﺔ ) (2004ﻭﺠﺭﻴﺱ ) ،(2004ﻭﻗﺩ ﺘﻡ ﺼﻴﺎﻏﺔ ﺍﻻﺴﺘﺒﺎﻨﺔ ﺒﺸﻜﻠﻬﺎ ﺍﻷﻭﻟﻲ ﺒﺤﻴﺙ ﺘﺸﺘﻤﻝ

ﻋﻠﻰ ﺠﺯﺃﻴﻥ:

ﺍﻟﺠﺯﺀ ﺍﻷﻭﻝ :ﻴﺤﺘﻭﻱ ﻋﻠﻰ ﻤﻌﻠﻭﻤﺎﺕ ﻋﺎﻤﺔ ﺘﺘﻌﻠﻕ ﺒﻌﻀﻭ ﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ﻤﻥ ﺤﻴﺙ ﺍﻟﻜﻠﻴﺔ ﺍﻟﺘﻲ
ﻴ ّﺩﺭﺱ ﻓﻴﻬﺎ ،ﻭﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ.
ﺍﻟﺠﺯﺀ ﺍﻟﺜﺎﻨﻲ :ﻭﻴﺘﻀﻤﻥ ﻓﻘﺭﺍﺕ ﺍﻻﺴﺘﺒﺎﻨﺔ ﺍﻟﻤﻁﺭﻭﺤﺔ ﻋﻠﻰ ﺃﻋﻀﺎﺀ ﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ﻭﺍﻟﻤﺘﻌﻠﻘﺔ
ﺒﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﻭﺒﻠﻎ ﻋﺩﺩ ﺘﻠﻙ ﺍﻟﻔﻘﺭﺍﺕ ) (52ﻓﻘﺭﺓ.

ﺼﺩﻕ ﺍﻷﺩﺍﺓ

ﺘﻡ ﺍﻟﺘﺄﻜّﺩ ﻤﻥ ﺼﺩﻕ ﺍﻻﺴﺘﺒﺎﻨﺔ ﺒﺼﻭﺭﺘﻬﺎ ﺍﻷﻭﻟﻴﺔ ﺒﻌﺭﻀﻬﺎ ﻋﻠﻰ ) (11ﻤﺤﻜﻤﺎ ﻤﻥ ﺫﻭﻱ

ﺍﻟﺨﺒﺭﺓ ﻭﺍﻻﺨﺘﺼﺎﺹ ﻓﻲ ﻤﺠﺎﻝ ﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻷﺭﺩﻨﻴﺔ ،ﺤﻴﺙ ُﻁﻠﺏ ﻤﻨﻬﻡ ﺘﺤﺩﻴﺩ
ﻤﻨﺎﺴﺒﺔ ﺍﻟﻔﻘﺭﺍﺕ ﺍﻟﻭﺍﺭﺩﺓ ﻓﻲ ﺍﻻﺴﺘﺒﺎﻨﺔ ﻟﻘﻴﺎﺱ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ .ﻜﻤﺎ
ﻁﻠﺏ ﺇﻟﻴﻬﻡ ﺫﻜﺭ ﺃﻴﺔ ﻤﻼﺤﻅﺎﺕ ﺃﺨﺭﻯ ﻴﺭﻭﻨﻬﺎ ﻀﺭﻭﺭﻴﺔ ،ﻭﻗﺩ ﺃﺨﺫﺕ ﺍﻟﺒﺎﺤﺜﺔ ﺒﺂﺭﺍﺀ ﺍﻟﻤﺤﻜﻤﻴﻥ،

ﻭﺇﺠﺭﺍﺀ ﺍﻟﺘﻌﺩﻴﻼﺕ ﺍﻟﻀﺭﻭﺭﻴﺔ ،ﻭﺍﻟﺘﻲ ﺘﻤﺜﻠﺕ ﻓﻲ ﺤﺫﻑ ) (7ﻓﻘﺭﺍﺕ ﺒﺴﺒﺏ ﻋﺩﻡ ﻤﻨﺎﺴﺒﺘﻬﺎ ﻟﻘﻴﺎﺱ
ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺃﻭ ﺒﺴﺒﺏ ﺍﻟﺘﻜﺭﺍﺭ ،ﺒﺎﻹﻀﺎﻓﺔ ﺇﻟﻰ ﺇﻋﺎﺩﺓ
ﺍﻟﺼﻴﺎﻏﺔ ﺍﻟﻠﻐﻭﻴﺔ ﻟﺒﻌﺽ ﺍﻟﻔﻘﺭﺍﺕ .ﺤﻴﺙ ﺃﺼﺒﺤﺕ ﺍﻻﺴﺘﺒﺎﻨﺔ ﺒﻌﺩ ﺍﻻﻨﺘﻬﺎﺀ ﻤﻥ ﺇﺠﺭﺍﺀﺍﺕ ﺍﻟﺘﺤﻜﻴﻡ

ﻤﻜﻭﻨﺔ ﻤﻥ ) (45ﻓﻘﺭﺓ.
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ﺜﺒﺎﺕ ﺍﻷﺩﺍﺓ

ﺘﺤﻘﻘﺕ ﺍﻟﺒﺎﺤﺜﺔ ﻤﻥ ﺜﺒﺎﺕ ﺃﺩﺍﺓ ﺍﻟﺩﺭﺍﺴﺔ ﺒﺎﺴﺘﺨﺩﺍﻡ ﻤﻌﺎﺩﻟﺔ ﻜﺭﻭﻨﺒﺎﺥ )ﺃﻟﻔﺎ( ﻟﻼﺘﺴﺎﻕ

ﺍﻟﺩﺍﺨﻠﻲ ،ﻤﻥ ﺨﻼﻝ ﺘﻁﺒﻴﻕ ﺍﻷﺩﺍﺓ ﻋﻠﻰ ﻋﻴﻨﺔ ﺍﺴﺘﻁﻼﻋﻴﺔ ،ﺒﻠﻐﺕ ) (18ﻋﻀﻭ ﻫﻴﺌﺔ ﺘﺩﺭﻴﺱ ﻓﻲ

ﺠﺎﻤﻌﺔ ﺍﻟﺒﺘﺭﺍ ﺍﻟﺨﺎﺼﺔ ،ﻭﻗﺩ ﺒﻠﻐﺕ ﻗﻴﻤﺔ ﻤﻌﺎﻤﻝ ﺍﻟﺜﺒﺎﺕ ) ،(0.847ﻭﻫﺫﻩ ﺍﻟﻘﻴﻤﺔ ﻤﻨﺎﺴﺒﺔ

ﻷﻏﺭﺍﺽ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ .

ﻭﻗﺩ ُﺤ ّﺩﺩﺕ ﺍﻹﺠﺎﺒﺔ ﻋﻥ ﻓﻘﺭﺍﺕ ﺍﻻﺴﺘﺒﺎﻨﺔ ﻭﻓﻕ ﻤﻘﻴﺎﺱ ﻟﻴﻜﺭﺕ ﺫﻱ ﺍﻟﺘﺩﺭﻴﺞ ﺍﻟﺨﻤﺎﺴﻲ.
ﻭﻷﻏﺭﺍﺽ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﺍﺤﺘﺴﺒﺕ ﺍﻟﺒﺎﺤﺜﺔ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ

ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻋﻠﻰ ﺍﻟﻨﺤﻭ ﺍﻵﺘﻲ:

ﺃ  .ﺍﻟﺤﺩ ﺍﻷﻋﻠﻰ ﻟﻠﺒﺩﺍﺌﻝ ) ،(5ﻭﺍﻟﺤﺩ ﺍﻷﺩﻨﻰ ﻟﻠﺒﺩﺍﺌﻝ ) (1ﻭﺒﻁﺭﺡ ﺍﻟﺤﺩ ﺍﻷﻋﻠﻰ ﻤﻥ ﺍﻟﺤﺩ ﺍﻷﺩﻨﻰ

ﻴﺴﺎﻭﻱ ) (4ﻭﻤﻥ ﺜﻡ ﻗﺴﻤﺔ ﺍﻟﻔﺭﻕ ﺒﻴﻥ ﺍﻟﺤﺩﻴﻥ ﻋﻠﻰ ﺜﻼﺜﺔ ﻤﺴﺘﻭﻴﺎﺕ ﻭﻫﻜﺫﺍ ﺘﺼﺒﺢ ﺍﻷﻭﺯﺍﻥ ﻋﻠﻰ

ﺍﻟﻨﺤﻭ ﺍﻵﺘﻲ:

 ﺍﻟﻔﻘﺭﺓ ﺍﻟﺘﻲ ﻴﺘﺭﺍﻭﺡ ﻤﺘﻭﺴﻁﻬﺎ ﺍﻟﺤﺴﺎﺒﻲ ﺒﻴﻥ ) (3.68-5.00ﺘﻌﻨﻲ ﺃﻥ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻤﺭﺘﻔﻌﺔ.

 ﺍﻟﻔﻘﺭﺓ ﺍﻟﺘﻲ ﻴﺘﺭﺍﻭﺡ ﻤﺘﻭﺴﻁﻬﺎ ﺍﻟﺤﺴﺎﺒﻲ ﺒﻴﻥ ) (2.34-3.67ﺘﻌﻨﻲ ﺃﻥ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻤﺘﻭﺴﻁﺔ.

 -ﺍﻟﻔﻘﺭﺓ ﺍﻟﺘﻲ ﻴﺘﺭﺍﻭﺡ ﻤﺘﻭﺴﻁﻬﺎ ﺍﻟﺤﺴﺎﺒﻲ ﺒﻴﻥ ) (1.00-2.33ﺘﻌﻨﻲ ﺃﻥ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ

ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻤﻨﺨﻔﻀﺔ.

ﻤﺘﻐﻴﺭﺍﺕ ﺍﻟﺩﺭﺍﺴﺔ

ﺃﻭﻻ :ﺍﻟﻤﺘﻐﻴﺭﺍﺕ ﺍﻟﺘﺼﻨﻴﻔﻴﺔ:
ﺍﻟﻜﻠﻴﺔ ،ﻭﻟﻪ ﻤﺴﺘﻭﻴﺎﻥ:
ﺃ .ﻋﻠﻤﻴﺔ

ﺏ .ﺇﻨﺴﺎﻨﻴﺔ

ﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ ،ﻭﻟﻬﺎ ﺜﻼﺜﺔ ﻤﺴﺘﻭﻴﺎﺕ:
ﺃ .ﺃﻗﻝ ﻤﻥ  8ﺴﻨﻭﺍﺕ

ﺜﺎﻨﻴﺎ :ﺍﻟﻤﺘﻐﻴﺭ ﺍﻟﺘﺎﺒﻊ:

ﺏ .ﻤﻥ  8ﺇﻟﻰ  15ﺴﻨﺔ ﺠـ .ﺃﻜﺜﺭ ﻤﻥ  15ﺴﻨﺔ

ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ

ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ.
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(1

ﺍﻟﻤﻌﺎﻟﺠﺔ ﺍﻹﺤﺼﺎﺌﻴﺔ

ﺍﺴﺘُ ْﺨ ِﺩﻤﺕ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ.
ﻟﻺﺠﺎﺒﺔ ﻋﻥ ﺍﻟﺴﺅﺍﻝ ﺍﻷﻭﻝ ْ

ﺍﺴﺘُ ْﺨﺩﻡ ﺍﺨﺘﺒﺎﺭ "ﺕ" ﻟﻠﻌﻴﻨﺎﺕ ﺍﻟﻤﺴﺘﻘﻠﺔ Independent Samples
ﻭﻟﻺﺠﺎﺒﺔ ﻋﻥ ﺍﻟﺴﺅﺍﻝ ﺍﻟﺜﺎﻨﻲ ْ

ﺍﺴﺘُ ْﺨﺩﻡ ﺍﺨﺘﺒﺎﺭ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻷﺤﺎﺩﻱOne Way
 t-testﻭﻟﻺﺠﺎﺒﺔ ﻋﻥ ﺍﻟﺴﺅﺍﻝ ﺍﻟﺜﺎﻟﺙ ْ
.ANOVA
ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﻭﻤﻨﺎﻗﺸﺘﻬﺎ

ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻹﺠﺎﺒﺔ ﻋﻥ ﺍﻟﺴﺅﺍﻝ ﺍﻷﻭﻝ :ﻤﺎ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ
ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ؟.

ﻟﻺﺠﺎﺒﺔ ﻋﻥ ﻫﺫﺍ ﺍﻟﺴﺅﺍﻝ ﺍﺤﺘُ ِﺴ َﺒﺕ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ،ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ،
ﻭﺍﻟﺘﺭﺘﻴﺏ ﻟﺘﻘﺩﻴﺭﺍﺕ ﺃﻓﺭﺍﺩ ﺍﻟﻌﻴﻨﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ

ﺍﻟﺠﻭﺩﺓ .ﻭﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ )) (2ﺼﻔﺤﺔ  (21ﻴﺒﻴﻥ ﺫﻟﻙ .ﺤﻴﺙ ﻴﻅﻬﺭ ﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ ) (2ﺃﻥ ﺘﻘﺩﻴﺭﺍﺕ

ﺃﻓﺭﺍﺩ ﺍﻟﻌﻴﻨﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﻋﻠﻰ
ﺍﻻﺴﺘﺒﺎﻨﺔ ﺍﻟﻜﻠﻴﺔ ﺠﺎﺀ ﺒﺩﺭﺠﺔ ﻤﺭﺘﻔﻌﺔ ،ﻭﺤﺼﻠﺕ ﻋﻠﻰ ﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ ) (3.72ﻭﺍﻨﺤﺭﺍﻑ

ﻤﻌﻴﺎﺭﻱ ).(62

ﻭﺘﻌﻭﺩ ﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺇﻟﻰ ﺤﺭﺹ ﺇﺩﺍﺭﺓ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻋﻠﻰ ﺘﺤﻘﻴﻕ ﻤﺴﺘﻭﻯ ﻤﺘﻤﻴﺯ

ﻤﻥ ﺍﻟﻤﻨﺎﻓﺴﺔ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺠﺎﻤﻌﻲ ﺍﻟﺨﺎﺹ ﻤﻥ ﺨﻼﻝ ﺍﻟﺘﻭﺠﻪ ﻨﺤﻭ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ
ﺍﻟﺸﺎﻤﻠﺔ ﻗﺒﻝ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺨﺎﺼﺔ ﺍﻷﺨﺭﻯ ،ﺤﻴﺙ ﺃُ ِ
ﻨﺸﺊ ﻓﻲ ﺒﺩﺍﻴﺔ ﺍﻟﻌﺎﻡ 2007ﻡ ﻤﻜﺘﺏ ﺍﻟﻨﻭﻋﻴﺔ
ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ،ﻭﺫﻟﻙ ﺒﻬﺩﻑ ﻨﺸﺭ ﺜﻘﺎﻓﺔ ﺍﻟﺠﻭﺩﺓ ﻭﺘﻘﻴﻴﻡ ﺍﻟﺨﻁﻁ

ﻭﺍﻟﺒﺭﺍﻤﺞ ﺍﻷﻜﺎﺩﻴﻤﻴﺔ ﻭﻤﺭﺍﻗﺒﺘﻬﺎ ،ﻭﻤﺩﻯ ﺘﻁﺒﻴﻘﻬﺎ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﺠﻭﺩﺓ ﻟﻼﺭﺘﻘﺎﺀ ﺒﻤﺴﺘﻭﻯ ﺃﺩﺍﺀ ﺍﻟﺠﺎﻤﻌﺔ
ﻋﻠﻰ ﺍﻷﺼﻌﺩﺓ ﻭﺍﻟﻤﺴﺘﻭﻴﺎﺕ ﻜﺎﻓﺔ ،ﻜﻤﺎ ُﺸﻜّﻠﺕ ﻓﻲ ﺍﻟﻌﺎﻡ 2009ﻡ ﻭﺤﺩﺓ ﺍﻟﺭﻗﺎﺒﺔ ﻭﺍﻟﺘﺩﻗﻴﻕ ﻟﻀﻤﺎﻥ

ﺍﻟﺠﻭﺩﺓ ﺒﻐﻴﺔ ﺍﻟﺘﺤﻘﻕ ﻤﻥ ﺘﻨﻔﻴﺫ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﻜﻠﻴﺎﺕ ،ﻭﺍﻟﺩﻭﺍﺌﺭ،
ﻭﺍﻟﻤﺭﺍﻜﺯ ،ﻭﺍﻟﻤﻜﺎﺘﺏ .ﻤﻤﺎ ﺃﺩﻯ ﺇﻟﻰ ﺃﻥ ﺘﻜﻭﻥ ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ
ﺍﻟﺠﺎﻤﻌﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺒﺩﺭﺠﺔ ﻤﺭﺘﻔﻌﺔ.

ﻭﺘﺘﻔﻕ ﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﻤﻊ ﻨﺘﻴﺠﺔ ﺩﺭﺍﺴﺔ ﻋﻼﻭﻨﺔ ) (2004ﺍﻟﺘﻲ ﺃﻅﻬﺭﺕ ﺃﻥ ﺘﻁﺒﻴﻕ ﻤﺒﺎﺩﺉ

ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻜﺎﻥ ﺒﺩﺭﺠﺔ ﻜﺒﻴﺭﺓ ،ﻓﻲ ﺤﻴﻥ ﺘﺨﺘﻠﻑ ﻨﺘﻴﺠﺔ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﻤﻊ ﻨﺘﻴﺠﺔ ﺩﺭﺍﺴﺔ

)ﺩﺭﺍﺩﻜﻪ (2005 ،ﺍﻟﺘﻲ ﺃﻅﻬﺭﺕ ﺃﻥ ﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﺠﺎﺀﺕ ﺒﺩﺭﺠﺔ
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ﻤﺘﻭﺴﻁﺔ .ﻜﻤﺎ ﺘﺨﺘﻠﻑ ﻤﻊ ﻨﺘﻴﺠﺔ ﺩﺭﺍﺴﺔ )ﺍﻟﻘﺎﻀﻲ (2009 ،ﺍﻟﺘﻲ ﺒﻴﻨﺕ ﺃﻥ ﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﻤﻔﺎﻫﻴﻡ
ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻜﺎﻨﺕ ﻤﺘﻭﺴﻁﺔ.

ﻭﺒﺎﻟﻨﺴﺒﺔ ﻟﻠﻔﻘﺭﺍﺕ ﺘﺸﻴﺭ ﺍﻟﻨﺘﺎﺌﺞ ﻓﻲ ﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ ) (2ﺃﻥ ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ

ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﺘﺭﺍﻭﺡ ﺒﻴﻥ ﺍﻟﻤﺩﻯ ﺍﻟﻤﺭﺘﻔﻊ ﻭﺍﻟﻤﺘﻭﺴﻁ ،ﺤﻴﺙ ﻜﺎﻥ ﻫﻨﺎﻙ

) (25ﻓﻘﺭﺓ ﺘﺩﻝ ﻋﻠﻰ ﻤﺩﻯ ﻤﺭﺘﻔﻊ ﻤﻥ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ،ﻭ
) (20ﻓﻘﺭﺓ ﺘﺩﻝ ﻋﻠﻰ ﻤﺩﻯ ﻤﺘﻭﺴﻁ ﻤﻥ ﺍﻟﺘﻁﺒﻴﻕ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ،
ﻭﻗﺩ ﻜﺎﻨﺕ ﺃﻫﻡ ﺍﻟﻔﻘﺭﺍﺕ ﺍﻟﺘﻲ ﺘﺩﻝ ﻋﻠﻰ ﻤﺴﺘﻭﻯ ﻤﺭﺘﻔﻊ ﻟﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ
ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﻫﻲ:

 -ﺍﻟﻔﻘﺭﺓ )" (8ﻗﻴﺎﻡ ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﺒﺘﺤﻘﻴﻕ ﺍﻟﺘﻨﺎﺴﺏ ﺒﻴﻥ ﻋﺩﺩ ﺍﻟﻁﻠﺒﺔ ﻭﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ"

ﺒﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ ) (4.18ﻭﺍﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ) .(0.76ﻭﺘﻔﺴﺭ ﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺒﺎﻟﺘﺯﺍﻡ ﺇﺩﺍﺭﺓ
ﺍﻟﺠﺎﻤﻌﺔ ﺒﻤﻌﺎﻴﻴﺭ ﺍﻻﻋﺘﻤﺎﺩ ﺍﻟﺠﺎﻤﻌﻲ ﺍﻟﻤﻨﺼﻭﺹ ﻋﻠﻴﻪ ﻤﻥ ﻭﺯﺍﺭﺓ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻓﻲ ﺍﻷﺭﺩﻥ ﺍﻟﺘﻲ
ﺘﻨﺹ ﻋﻠﻰ ﻀﺭﻭﺭﺓ ﻭﺠﻭﺩ ﺘﻨﺎﺴﺏ ﺒﻴﻥ ﻋﺩﺩ ﺍﻟﻁﻠﺒﺔ ،ﻭﻋﺩﺩ ﺃﻋﻀﺎﺀ ﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ

ﺍﻷﺭﺩﻨﻴﺔ.

 -ﺍﻟﻔﻘﺭﺓ )" (20ﺘﻘﻴﻴﻡ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﺒﻤﺎ ﻴﺘﻤﺎﺸﻰ ﻤﻊ ﻏﺎﻴﺎﺕ ﺍﻟﺠﻭﺩﺓ" ﺒﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ

) (4.16ﻭﺍﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ) .(0.90ﻭﺘﻔﺴﺭ ﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺒﺄﻥ ﺍﻟﺠﺎﻤﻌﺔ ﺘﺘﺨﺫ ﻤﻥ ﺒﺭﻨﺎﻤﺞ
ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻤﻨﻬﺎﺠﴼ ﻋﻤﻠﻴﴼ ﻓﻲ ﺍﻷﺩﺍﺀ ،ﻭﺫﻟﻙ ﻤﻥ ﺨﻼﻝ ﺘﻔﻌﻴﻠﻬﺎ ﻟﻌﻤﻝ ﻤﻜﺘﺏ ﺍﻟﻨﻭﻋﻴﺔ
ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ.

 ﺍﻟﻔﻘﺭﺓ )" (10ﺘﻭﻓﺭ ﻤﺴﺘﻭﻯ ﺠﻴﺩ ﻤﻥ ﺍﻟﻤﺭﺍﻓﻕ ﺍﻟﺨﺩﻤﺎﺘﻴﺔ ﻟﻠﻁﻠﺒﺔ" ﺒﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ )(4.13ﻭﺍﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ) .(0.86ﻭﻗﺩ ﻴﻌﻭﺩ ﺍﻟﺴﺒﺏ ﻓﻲ ﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺇﻟﻰ ﺃﻥ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ
ﺘﻌﺩ ﻭﺍﺤﺩﺓ ﻤﻥ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺨﺎﺼﺔ ﺫﺍﺕ ﺍﻟﺴﻤﻌﺔ ﺍﻟﻌﺎﻟﻴﺔ ﻓﻲ ﺍﻷﺭﺩﻥ ،ﻭﺍﻟﺘﻲ ﻴﻌﺩ ﻤﺴﺘﻭﻯ ﺍﻟﻤﺭﺍﻓﻕ
ﺍﻟﺨﺩﻤﺎﺘﻴﺔ ﻓﻴﻬﺎ ﻤﻥ ﺃﻫﻡ ﻤﻜﻭﻨﺎﺕ ﻫﺫﻩ ﺍﻟﺴﻤﻌﺔ.

 ﺍﻟﻔﻘﺭﺓ )" (1ﺭﻓﻊ ﻤﺴﺘﻭﻯ ﻭﻋﻲ ﺃﻋﻀﺎﺀ ﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ﻭﺍﻟﻌﺎﻤﻠﻴﻥ ﺒﺜﻘﺎﻓﺔ ﺍﻟﺠﻭﺩﺓ" ﺒﻤﺘﻭﺴﻁﺤﺴﺎﺒﻲ ) (4.08ﻭﺍﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ) .(0.99ﻭﻴﻌﻭﺩ ﺍﻟﺴﺒﺏ ﻓﻲ ﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺇﻟﻰ ﺍﻫﺘﻤﺎﻡ ﺇﺩﺍﺭﺓ

ﺍﻟﺠﺎﻤﻌﺔ ﻤﻥ ﺨﻼﻝ ﻤﻜﺘﺏ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺒﻌﻘﺩ ﺍﻟﺩﻭﺭﺍﺕ ﺍﻟﺘﺩﺭﻴﺒﻴﺔ ،ﻭﺍﻟﻨﺩﻭﺍﺕ ﺍﻟﺘﻌﺭﻴﻔﻴﺔ
ﺒﻤﻌﺎﻴﻴﺭ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ،ﻭﺘﻁﺒﻴﻘﻬﺎ ﺩﺍﺨﻝ ﺍﻟﺠﺎﻤﻌﺔ.
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(1

 ﺍﻟﻔﻘﺭﺓ )" (29ﺘﻘﺒﻝ ﺍﻟﻁﻠﺒﺔ ﺍﻟﺘﻐﻴﻴﺭﺍﺕ ﺍﻟﻤﺴﺘﺤﺩﺜﺔ ﻓﻲ ﻨﻅﻡ ﺍﻟﺘﻌﻠﻴﻡ" ﺒﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ )(4.05ﻭﺍﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ) .(0.88ﻭﺘﻔﺴﺭ ﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺒﺘﻘﺒﻝ ﺍﻟﻁﻠﺒﺔ ﻟﺘﻁﺒﻴﻕ ﺒﺭﻨﺎﻤﺞ ﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ
ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ،ﺨﺼﻭﺼﺎ ﻤﺎ ﻴﺘﻌﻠﻕ ﺒﺸﺅﻭﻥ ﺍﻟﻁﻠﺒﺔ ﻭﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺫﻟﻙ ﺃﻥ ﺍﻟﻬﺩﻑ ﺍﻟﺭﺌﻴﺱ ﻤﻥ
ﺘﻁﺒﻴﻕ ﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺠﺎﻤﻌﻲ ﺭﻓﻊ ﻤﺴﺘﻭﻯ ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺍﻟﺫﻱ ﻴﻌﺩ ﺍﻟﻁﺎﻟﺏ

ﻤﺤﻭﺭﻫﺎ ﺍﻟﺭﺌﻴﺱ.

ﺃﻤﺎ ﺃﻗﻝ ﺍﻟﻔﻘﺭﺍﺕ ﺃﻫﻤﻴﺔ ﻤﻥ ﺤﻴﺙ ﺘﻁﺒﻴﻕ ﺍﻟﺠﺎﻤﻌﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﻭﺍﻟﺘﻲ

ﺠﺎﺀﺕ ﻀﻤﻥ ﺍﻟﻤﺩﻯ ﺍﻟﻤﺘﻭﺴﻁ ،ﻓﻜﺎﻨﺕ:

 -ﺍﻟﻔﻘﺭﺓ )" (28ﻋﺩﻡ ﺍﻋﺘﻤﺎﺩ ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﻋﻠﻰ ﻤﺴﺘﻭﻯ ﻋﺎﻝ ﻤﻥ ﺍﻟﻤﺭﻜﺯﻴﺔ ﻓﻲ ﺍﺘﺨﺎﺫ

ﺍﻟﻘﺭﺍﺭﺍﺕ" ﺒﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ ) (3.17ﻭﺍﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ).(1.08

 -ﺍﻟﻔﻘﺭﺓ )" (4ﻗﻴﺎﻡ ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﺒﺈﺸﺭﺍﻙ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻓﻲ ﻗﺭﺍﺭﺍﺕ ﺍﻟﺠﺎﻤﻌﺔ" ﺒﻤﺘﻭﺴﻁ

ﺤﺴﺎﺒﻲ ) (3.29ﻭﺍﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ).(0.91

ﻭﻗﺩ ﻴﻌﻭﺩ ﺍﻟﺴﺒﺏ ﻓﻲ ﺍﻟﻨﺘﻴﺠﺔ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﻔﻘﺭﺘﻴﻥ ﺍﻟﺴﺎﺒﻘﺘﻴﻥ ﺇﻟﻰ ﺃﻥ ﺍﻟﻘﺭﺍﺭﺍﺕ ﺍﻟﻬﺎﻤﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ
ﺘﻌﻭﺩ ﺇﻟﻰ ﺇﺩﺍﺭﺘﻬﺎ ﻭﻤﻤﻭﻟﻲ ﺍﻟﺠﺎﻤﻌﺔ ﻭﻫﻡ ﻫﻨﺎ ﻤﻥ ﺍﻟﻤﺴﺘﺜﻤﺭﻴﻥ ﺍﻟﺫﻴﻥ ﻴﺤﺎﻭﻟﻭﻥ ﺍﻟﻤﻭﺍﺯﻨﺔ ﺒﻴﻥ

ﺘﺠﻭﻴﺩ ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ،ﻭﺘﺤﻘﻴﻕ ﺍﻟﺭﺒﺢ ﺍﻟﻤﺎﺩﻱ ،ﻤﻤﺎ ﺠﻌﻠﻬﻡ ﻻ ﻴﺭﻜﺯﻭﻥ ﻋﻠﻰ
ﻤﺸﺎﺭﻜﺔ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻓﻲ ﻗﺭﺍﺭﺍﺕ ﺍﻟﺠﺎﻤﻌﺔ ،ﻭﺇﻥ ﻜﺎﻨﺕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﺘﺄﺨﺫ ﺒﺂﺭﺍﺌﻬﻡ

ﻟﻼﺴﺘﺌﻨﺎﺱ ﺒﻬﺎ ﻓﻲ ﻜﺜﻴﺭ ﻤﻥ ﺍﻷﻤﻭﺭ.

 -ﺍﻟﻔﻘﺭﺓ )" (6ﺤﺭﺹ ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﻋﻠﻰ ﺘﻘﺩﻴﻡ ﻨﻅﺎﻡ ﻤﻜﺎﻓﺂﺕ ﻭﺤﻭﺍﻓﺯ ﻤﻨﺎﺴﺒﺔ ﻟﻸﺒﺤﺎﺙ

ﺍﻟﻤﺘﻤﻴﺯﺓ" ﺒﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ ) (3.33ﻭﺍﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ).(1.11

 -ﺍﻟﻔﻘﺭﺓ )" (35ﺘﺤﻘﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﻷﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﺒﻌﺜﺎﺕ ﺇﻟﻰ ﺠﺎﻤﻌﺎﺕ ﻋﺭﻴﻘﺔ"

ﺒﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ ) (3.37ﻭﺍﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ).(0.94

 -ﺍﻟﻔﻘﺭﺓ )" (31ﻋﺩﻡ ﺇﺸﻐﺎﻝ ﺃﻋﻀﺎﺀ ﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ﻋﻥ ﺇﺠﺭﺍﺀ ﺍﻷﺒﺤﺎﺙ ﺒﺄﻋﻤﺎﻝ ﺃﺨﺭﻯ"

ﺒﻤﺘﻭﺴﻁ ﺤﺴﺎﺒﻲ ) (3.41ﻭﺍﻨﺤﺭﺍﻑ ﻤﻌﻴﺎﺭﻱ ).(1.11

ﻭﺘﻔﺴﺭ ﻨﺘﻴﺠﺔ ﺍﻟﻔﻘﺭﺍﺕ ﺍﻟﺴﺎﺒﻘﺔ ﺒﺘﻁﻠﻊ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﺇﻟﻰ ﻜﻝ ﻤﺎ ﻫﻭ ﺠﺩﻴﺩ

ﻭﺤﺩﻴﺙ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﺒﺤﺙ ﺍﻟﻌﻠﻤﻲ ،ﻭﺍﻟﺘﻲ ﻗﺩ ﺘﺼﻁﺩﻡ ﺃﺤﻴﺎﻨﺎ ﻤﻊ ﺍﻷﻨﻅﻤﺔ ﻭﺍﻟﺘﻌﻠﻴﻤﺎﺕ ﺍﻟﺠﺎﻤﻌﻴﺔ،

ﻭﺨﺼﻭﺼﺎ ﻤﻥ ﺤﻴﺙ ﺍﻟﻨﻔﻘﺎﺕ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﻤﻜﺎﻓﺂﺕ ﻭﺍﻟﺤﻭﺍﻓﺯ ،ﺒﺎﻹﻀﺎﻓﺔ ﺇﻟﻰ ﻨﻔﻘﺎﺕ ﺍﻻﺒﺘﻌﺎﺙ

ﺍﻟﺨﺎﺭﺠﻲ.
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ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻹﺠﺎﺒﺔ ﻋﻥ ﺍﻟﺴﺅﺍﻝ ﺍﻟﺜﺎﻨﻲ :ﻫﻝ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ

ﻤﺴﺘﻭﻯ ) (α≤ 0.05ﻓﻲ ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ
ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ ﺍﻟﻜﻠّﻴﺔ؟

ﻟﻠﻜﺸﻑ ﻋﻥ ﺩﻻﻟﺔ ﺍﻟﻔﺭﻭﻕ ﺒﻴﻥ ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ

ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﺘﺒﻌﴼ ﻟﻤﺘﻐﻴﺭ ﺍﻟﻜﻠﻴﺔ )ﻋﻠﻤﻴﺔ ،ﺇﻨﺴﺎﻨﻴﺔ(،

ﺍﺴﺘُ ْﺨ ِﺭﺠﺕ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ ﻟﺘﻘﺩﻴﺭﺍﺕ ﺃﻓﺭﺍﺩ ﺍﻟﻌﻴﻨﺔ ﻋﻠﻰ ﺍﺴﺘﺒﺎﻨﺔ
ْ
ﺍﺴﺘُ ْﺨ ِﺩﻡ ﺍﺨﺘﺒﺎﺭ "ﺕ" ﻟﻠﻌﻴﻨﺎﺕ ﺍﻟﻤﺴﺘﻘﻠﺔ ،Independent Samples t-test
ﺍﻟﺩﺭﺍﺴﺔ ،ﻜﻤﺎ ْ
ﻭﻜﺎﻨﺕ ﺍﻟﻨﺘﺎﺌﺞ ﻜﻤﺎ ﻓﻲ ﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ )) (3ﺍﻨﻅﺭ ﺼﻔﺤﺔ .(24

ﺤﻴﺙ ﺘﺒﻴﻥ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻓﻲ ﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ ) (3ﻭﺠﻭﺩ ﻓﺭﻕ ﻅﺎﻫﺭﻱ ﺒﻴﻥ

ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ
ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﻀﻭﺀ ﻤﺘﻐﻴﺭ ﺍﻟﻜﻠﻴﺔ ،ﻭﻗﺩ ﺃُ ْﺠ ِﺭﻱ ﺍﺨﺘﺒﺎﺭ "ﺕ" ﻟﻠﻌﻴﻨﺎﺕ ﺍﻟﻤﺴﺘﻘﻠﺔ ﻟﻠﻜﺸﻑ ﻋﻥ ﺩﻻﻟﺔ
ﺍﻟﻔﺭﻕ ﻓﻲ ﺘﻘﺩﻴﺭﺍﺕ ﺃﻓﺭﺍﺩ ﺍﻟﻌﻴﻨﺔ ﺘﺒﻌﴼ ﻟﻤﺘﻐﻴﺭ ﺍﻟﻜﻠﻴﺔ )ﻋﻠﻤﻴﺔ ،ﺇﻨﺴﺎﻨﻴﺔ( ،ﻭﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﺃﻥ

ﺍﻟﻔﺭﻕ ﻏﻴﺭ ﺩﺍﻝ ﺇﺤﺼﺎﺌﻴﺎ ،ﺤﻴﺙ ﺒﻠﻐﺕ ﻗﻴﻤﺔ "ﺕ" ﺍﻟﻤﺤﺴﻭﺒﺔ ﻟﻠﻔﺭﻕ ) (0.958ﻭﻫﺫﻩ ﺍﻟﻘﻴﻤﺔ ﻏﻴﺭ
ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﴼ ﻋﻨﺩ ﻤﺴﺘﻭﻯ ﺍﻟﺩﻻﻟﺔ ) .(α≤ 0.05ﻭﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺘﺸﻴﺭ ﺇﻟﻰ ﺘﺸﺎﺒﻪ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ
ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﻜﻠﻴﺎﺕ ﺍﻟﻌﻠﻤﻴﺔ ﻭﺍﻹﻨﺴﺎﻨﻴﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ،ﻭﺘﻌﺩ ﺍﻟﻨﺘﻴﺠﺔ

ﻤﻨﻁﻘﻴﺔ ﻜﻭﻥ ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﺍﻫﺘﻤﺕ ﺒﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺠﻤﻴﻊ ﺍﻟﻜﻠﻴﺎﺕ ،ﻭﺒﻤﺨﺘﻠﻑ
ﺍﻟﺘﺨﺼﺼﺎﺕ ﺍﻟﻌﻠﻤﻴﺔ ﻭﺍﻹﻨﺴﺎﻨﻴﺔ ،ﻜﻤﺎ ﺍﻫﺘﻤﺕ ﻤﻥ ﺨﻼﻝ ﻤﻜﺘﺏ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﻭﻭﺤﺩﺓ

ﺍﻟﺭﻗﺎﺒﺔ ﻭﺍﻟﺘﺩﻗﻴﻕ ﻟﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ﺒﺎﻟﺘﺄﻜﺩ ﻤﻥ ﺃﻥ ﺠﻤﻴﻊ ﺍﻟﺘﺨﺼﺼﺎﺕ ﻓﻲ ﻤﺨﺘﻠﻑ
ﺍﻟﻜﻠﻴﺎﺕ ﺘﺴﻌﻰ ﺇﻟﻰ ﺘﺤﻘﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﻤﻤﺎ ﺃﺩﻯ ﺇﻟﻰ ﺘﻘﺎﺭﺏ ﺘﻘﺩﻴﺭﺍﺕ
ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻓﻲ ﺍﻟﻜﻠﻴﺎﺕ ﺍﻟﻌﻠﻤﻴﺔ ﻭﺍﻹﻨﺴﺎﻨﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺍﻟﺠﺎﻤﻌﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ

ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ.

ﻭﺘﺘﻔﻕ ﻨﺘﻴﺠﺔ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﻤﻊ ﻨﺘﻴﺠﺔ ﺩﺭﺍﺴﺔ ﻋﻼﻭﻨﺔ ) (2004ﺍﻟﺘﻲ ﺃﻅﻬﺭﺕ ﻋﺩﻡ

ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﻤﺒﺎﺩﺉ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ
ﺍﻟﻜﻠﻴﺔ ،ﻓﻲ ﺤﻴﻥ ﺘﺨﺘﻠﻑ ﺍﻟﻨﺘﻴﺠﺔ ﺍﻟﺤﺎﻟﻴﺔ ﻤﻊ ﻨﺘﻴﺠﺔ ﺩﺭﺍﺴﺔ )ﺩﺭﺍﺩﻜﻪ (2005 ،ﺍﻟﺘﻲ ﺒﻴﻨﺕ ﻭﺠﻭﺩ

ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﺘﻌﺯﻯ ﺇﻟﻰ ﻤﺘﻐﻴﺭ ﺘﺨﺼﺹ

ﺍﻟﻜﻠﻴﺔ ،ﻭﻜﺎﻥ ﻟﺼﺎﻟﺢ ﺘﺨﺼﺹ ﺍﻟﻜﻠﻴﺎﺕ ﺍﻹﻨﺴﺎﻨﻴﺔ.
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(1

ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻹﺠﺎﺒﺔ ﻋﻥ ﺍﻟﺴﺅﺍﻝ ﺍﻟﺜﺎﻟﺙ :ﻫﻝ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ

ﻤﺴﺘﻭﻯ ) (α≤ 0.05ﻓﻲ ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ
ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ ﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ؟

ﻟﻠﻜﺸﻑ ﻋﻥ ﺩﻻﻟﺔ ﺍﻟﻔﺭﻭﻕ ﺒﻴﻥ ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ

ﺍﺴﺘُ ْﺨ ِﺭ َﺠﺕ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ
ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓْ ،
ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ ﻟﺘﻘﺩﻴﺭﺍﺕ ﺃﻓﺭﺍﺩ ﺍﻟﻌﻴﻨﺔ ﻋﻠﻰ ﺍﺴﺘﺒﺎﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﺘﺒﻌﴼ ﻟﻤﺘﻐﻴﺭ ﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ

)ﺃﻗﻝ ﻤﻥ  8ﺴﻨﻭﺍﺕ ،ﻤﻥ  8ﺇﻟﻰ  15ﺴﻨﺔ ،ﺃﻜﺜﺭ ﻤﻥ  15ﺴﻨﺔ( ،ﻭﻜﺎﻨﺕ ﺍﻟﻨﺘﺎﺌﺞ ﻜﻤﺎ ﻓﻲ ﺍﻟﺠﺩﻭﻝ

ﺭﻗﻡ )) (4ﺍﻟﺼﻔﺤﺔ .(25

ﺤﻴﺙ ﺘﺸﻴﺭ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻓﻲ ﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ ) (4ﺇﻟﻰ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﻅﺎﻫﺭﻴﺔ ﻓﻲ

ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻟﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ

ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﻀﻭﺀ ﻤﺘﻐﻴﺭ ﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ ،ﻭﻟﻤﻌﺭﻓﺔ ﻤﺴﺘﻭﻯ ﺍﻟﺩﻻﻟﺔ

ﺍﻹﺤﺼﺎﺌﻴﺔ ﻟﻠﻔﺭﻭﻕ ﻓﻲ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻟﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ
ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺘﺒﻌﴼ ﻟﻤﺘﻐﻴﺭ ﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ )ﺃﻗﻝ ﻤﻥ  8ﺴﻨﻭﺍﺕ ،ﻤﻥ  8ﺇﻟﻰ

 15ﺴﻨﺔ ،ﺃﻜﺜﺭ ﻤﻥ  15ﺴﻨﺔ( ،ﺘـﻡ ﺍﺴﺘﺨﺩﺍﻡ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻷﺤـﺎﺩﻱ )One Way

 ،(ANOVAﻭﻜﺎﻨﺕ ﺍﻟﻨﺘﺎﺌﺞ ﻜﻤﺎ ﻫﻭ ﻤﻭﻀﺢ ﻓﻲ ﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ ) (5ﺍﻟﻤﻭﻀﺢ ﻓﻲ ﺼﻔﺤﺔ ).(26
ﺤﻴﺙ ﺘﺸﻴﺭ ﺍﻟﻨﺘﺎﺌﺞ ﻓﻲ ﺍﻟﺠﺩﻭﻝ ﺭﻗﻡ ) (5ﺇﻟﻰ ﻋﺩﻡ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﺎ ﺒﻴﻥ

ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ

ﺍﻟﺠﻭﺩﺓ ،ﺤﻴﺙ ﺒﻠﻐﺕ ﻗﻴﻤﺔ "ﻑ" ﺍﻟﻤﺤﺴﻭﺒﺔ ﻟﻠﻔﺭﻭﻕ ) (0.382ﻭﻫﺫﻩ ﺍﻟﻘﻴﻤﺔ ﻏﻴﺭ ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﺎ

ﻋﻨﺩ ﻤﺴﺘﻭﻯ ﺍﻟﺩﻻﻟﺔ ) .(α≤ 0.05ﺒﻤﻌﻨﻰ ﺃﻥ ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ
ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ ﻟﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻤﺘﺸﺎﺒﻬﺔ ﺒﻐﺽ ﺍﻟﻨﻅﺭ ﻋﻥ ﺴﻨﻭﺍﺕ

ﺨﺒﺭﺘﻬﻡ ،ﻭﺭﺒﻤﺎ ﻴﻌﻭﺩ ﺍﻟﺴﺒﺏ ﻓﻲ ﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺇﻟﻰ ﺃﻥ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ
ﻼ ﻤﺅﺜﺭﴽ
ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ﺒﺩﺃﺕ ﻗﺒﻝ ﻓﺘﺭﺓ ﺯﻤﻨﻴﺔ ﻗﺭﻴﺒﺔ ﻨﺴﺒﻴﴼ ،ﻭﺒﺎﻟﺘﺎﻟﻲ ،ﻻ ﻴﻌﺩ ﻋﺎﻤﻝ ﺍﻟﺨﺒﺭﺓ ﻋﺎﻤ ً
ﻓﻲ ﺘﻘﺩﻴﺭﺍﺕ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ،ﻜﻭﻥ
ﻤﻌﻅﻡ ﺍﻷﻜﺎﺩﻴﻤﻴﻴﻥ ﻗﺩ ﺒﺩﺅﻭﺍ ﺒﺎﻟﺘﻌﺎﻤﻝ ﻤﻊ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﻓﺘﺭﺓ ﺯﻤﻨﻴﺔ ﻭﺍﺤﺩﺓ

ﺃﻱ ﺨﻼﻝ ﺍﻟﺴﻨﻭﺍﺕ ﺍﻷﺨﻴﺭﺓ ،ﻤﻤﺎ ﺃﺩﻯ ﺇﻟﻰ ﻋﺩﻡ ﺘﺄﺜﻴﺭ ﺨﺒﺭﺍﺘﻬﻡ ﺍﻷﻜﺎﺩﻴﻤﻴﺔ ﻓﻲ ﺍﻟﺘﻘﺩﻴﺭﺍﺕ ﺍﻟﺘﻲ
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ﺃﻋﻁﻭﻫﺎ ﻋﻠﻰ ﺍﺴﺘﺒﺎﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ .ﻜﻤﺎ ﺘﻔﺴﺭ ﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺒﺘﺸﺎﺒﻪ ﺍﻟﺨﻠﻔﻴﺔ ﺍﻟﺜﻘﺎﻓﻴﺔ ﻟﺩﻯ ﺃﻋﻀﺎﺀ

ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻜﻭﻥ ﺍﻟﺠﺎﻤﻌﺔ ﺘﻌﻘﺩ ﻟﻬﻡ ﺍﻟﺩﻭﺭﺍﺕ ﺍﻟﺘﺩﺭﻴﺒﻴﺔ

ﻓﻲ ﻤﺠﺎﻝ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺒﺎﻟﺩﺭﺠﺔ ﻨﻔﺴﻬﺎ ،ﻤﻤﺎ ﺃﺩﻯ ﺇﻟﻰ ﺘﻘﺎﺭﺏ ﺁﺭﺍﺌﻬﻡ ﻓﻲ ﻤﺎ ﻴﺘﻌﻠﻕ

ﺒﺘﻘﺩﻴﺭﺍﺘﻬﻡ ﻟﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ.

ﻭﺘﺘﻔﻕ ﻨﺘﻴﺠﺔ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﻤﻊ ﻨﺘﻴﺠﺔ ﺩﺭﺍﺴﺔ ﻋﻼﻭﻨﺔ ) (2004ﺍﻟﺘﻲ ﺃﻅﻬﺭﺕ ﻋﺩﻡ

ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﻤﺒﺎﺩﺉ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﺘﻌﺯﻯ ﻟﻤﺘﻐﻴﺭ

ﺴﻨﻭﺍﺕ ﺍﻟﺨﺒﺭﺓ ،ﻜﻤﺎ ﺘﺘﻔﻕ ﻤﻊ ﻨﺘﻴﺠﺔ ﺩﺭﺍﺴﺔ )ﺍﻟﻘﺎﻀﻲ (2009 ،ﺍﻟﺘﻲ ﺃﻅﻬﺭﺕ ﺃﻥ ﺘﻘﺩﻴﺭﺍﺕ
ﺃﻋﻀﺎﺀ ﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ﻟﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﻤﻔﺎﻫﻴﻡ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻻ ﺘﺘﺄﺜﺭ ﺒﻤﺘﻐﻴﺭ ﺴﻨﻭﺍﺕ

ﺍﻟﺨﺒﺭﺓ .ﻓﻲ ﺤﻴﻥ ﺘﺨﺘﻠﻑ ﺍﻟﻨﺘﻴﺠﺔ ﺍﻟﺤﺎﻟﻴﺔ ﻤﻊ ﻨﺘﻴﺠﺔ ﺩﺭﺍﺴﺔ )ﺩﺭﺍﺩﻜﻪ (2005 ،ﺍﻟﺘﻲ ﺒﻴﻨﺕ ﻭﺠﻭﺩ
ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﺘﻌﺯﻯ ﺇﻟﻰ ﻤﺘﻐﻴﺭ ﺴﻨﻭﺍﺕ

ﺍﻟﺨﺒﺭﺓ ﻭﻟﺼﺎﻟﺢ ﻓﺌﺔ ) 6ﺴﻨﻭﺍﺕ ﻓﺄﻜﺜﺭ(.
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ﺍﻟﺘﻭﺼﻴﺎﺕ:

ﻓﻲ ﻀﻭﺀ ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﺘﻲ ﺘﻭﺼﻠﺕ ﺇﻟﻴﻬﺎ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ،ﻓﺈﻥ ﺍﻟﺒﺎﺤﺜﺔ ﺘﻭﺼﻲ ﺒﻤﺎ ﻴﻠﻲ:

 .1ﺃﻫﻤﻴﺔ ﺭﻓﻊ ﻤﺴﺘﻭﻯ ﺍﻟﺤﻭﺍﻓﺯ ﻭﺍﻟﻤﻜﺎﻓﺂﺕ ﺍﻟﻤﺎﺩﻴﺔ ﺍﻟﻤﻘﺩﻤﺔ ﺇﻟﻰ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻓﻲ

ﺴﺒﻴﻝ ﺘﺸﺠﻴﻌﻬﻡ ﻋﻠﻰ ﺍﻟﺒﺤﺙ ﺍﻟﻌﻠﻤﻲ ،ﻜﻭﻥ ﺍﻟﺒﺤﺙ ﺍﻟﻌﻠﻤﻲ ﻴﺴﻬﻡ ﻓﻲ ﺘﻁﻭﻴﺭ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ
ﺍﻟﻨﻭﻋﻴﺔ ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﺒﺸﻜﻝ ﺃﻓﻀﻝ.

 .2ﺇﺘﺎﺤﺔ ﺍﻟﻔﺭﺼﺔ ﺃﻤﺎﻡ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻟﻠﻤﺸﺎﺭﻜﺔ ﻓﻲ ﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭﺍﺕ ﺍﻟﺠﺎﻤﻌﻴﺔ

ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﺘﺨﺼﺼﺎﺕ ﺍﻟﺘﻲ ﻴﺩﺭﺴﻭﻨﻬﺎ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ﻭﻤﻨﺎﻗﺸﺘﻬﺎ ،ﻤﻤﺎ ﻴﺴﻬﻡ ﻓﻲ ﺘﺤﻘﻴﻕ ﻤﺒﺩﺃ
ﺍﻟﺘﺸﺎﺭﻜﻴﺔ ﺍﻟﺘﻲ ﺘﻌﻤﻝ ﻋﻠﻰ ﺘﻌﺯﻴﺯ ﺍﻟﺘﺯﺍﻡ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﺒﺎﻟﺠﺎﻤﻌﺔ.

 .3ﺘﻭﺼﻴﺔ ﺇﺩﺍﺭﺓ ﺍﻟﺠﺎﻤﻌﺔ ﺒﻀﺭﻭﺭﺓ ﺘﺨﻔﻴﻑ ﺍﻷﻋﺒﺎﺀ ﺍﻹﺩﺍﺭﻴﺔ ﻋﻥ ﺃﻋﻀﺎﺀ ﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ﻋﻨﺩ
ﻗﻴﺎﻤﻬﻡ ﺒﺈﺠﺭﺍﺀ ﺍﻷﺒﺤﺎﺙ ﻭﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﻌﻠﻤﻴﺔ ﻭﺘﻨﻔﻴﺫﻫﺎ.

 .4ﺘﻭﺼﻴﺔ ﺍﻟﺒﺎﺤﺜﻴﻥ ﺒﺈﺠﺭﺍﺀ ﺩﺭﺍﺴﺎﺕ ﻤﺴﺘﻘﺒﻠﻴﺔ ﺤﻴﺙ ﻴﺘﻡ ﺩﺭﺍﺴﺔ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻨﻭﻋﻴﺔ
ﻭﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻓﻲ ﺒﺎﻗﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺨﺎﺼﺔ ﻭﺍﻟﺤﻜﻭﻤﻴﺔ ﻓﻲ ﺍﻷﺭﺩﻥ ،ﺒﺎﻹﻀﺎﻓﺔ ﺇﻟﻰ ﺘﻜّﻭﻥ
ﺍﻟﻌﻴﻨﺔ ﻤﻥ ﺨﺎﺭﺝ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺎﺕ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ﻓﻲ ﺘﻠﻙ ﺍﻟﺠﺎﻤﻌﺎﺕ.
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3.65

41

27
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0.92
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43

3.58
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33
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3.58

1.01
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44
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37

27
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0.98

38
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39

34

3.45
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43

6

3.33

1.11

44
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0.61
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)
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0.340

108

0.958

0.71

3.77
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0.58
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)( 4

8
8

41

3.64

0.64

15

33

3.73

0.62

15

36

3.77
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)( 5

0.319

2

0.160

44.721

107

0.418

45.040

109
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0.382
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ﺍﻟﻤﺭﺍﺠﻊ
ﺍﻟﻤﺭﺍﺠﻊ ﺒﺎﻟﻠﻐﺔ ﺍﻟﻌﺭﺒﻴﺔ:

 ﺃﺒﻭ ﺍﻟﻬﻴﺠﺎﺀ ،ﺸﺭﻴﻑ .ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﻜﻠﻴﺎﺕ ﺍﻟﺘﺭﺒﻴﺔ ﺍﻟﺭﻴﺎﻀﻴﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕﺍﻷﺭﺩﻨﻴﺔ .ﺃﻁﺭﻭﺤﺔ ﺩﻜﺘﻭﺭﺍﻩ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺍﻟﺠﺎﻤﻌﺔ ﺍﻷﺭﺩﻨﻴﺔ ،ﻋﻤﺎﻥ ،ﺍﻷﺭﺩﻥ.2006 ،
 ﺃﺒﻭ ﻓﺎﺭﺓ ،ﻴﻭﺴﻑ .ﻭﺍﻗﻊ ﺘﻁﺒﻴﻘﺎﺕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﻔﻠﺴﻁﻴﻨﻴﺔ .ﺍﻟﻤﺠﻠﺔ ﺍﻷﺭﺩﻨﻴﺔﻓﻲ ﺇﺩﺍﺭﺓ ﺍﻷﻋﻤﺎﻝ ،ﺍﻟﻌﺩﺩ .2006 ،(2)2
 ﺃﻴﻭﺏ ،ﻋﻠﻲ .ﺘﻘﺩﻴﺭ ﻤﺩﻯ ﻓﺎﻋﻠﻴﺔ ﺍﺴﺘﺨﺩﺍﻡ ﻨﻅﺎﻡ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺘﻁﻭﻴﺭ ﺃﺩﺍﺀ ﺍﻟﺠﺎﻤﻌﺎﺕﺍﻷﺭﺩﻨﻴﺔ .ﺭﺴﺎﻟﺔ ﻤﺎﺠﺴﺘﻴﺭ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺠﺎﻤﻌﺔ ﺍﻟﻴﺭﻤﻭﻙ ،ﺇﺭﺒﺩ ،ﺍﻷﺭﺩﻥ.2000 ،
 ﺍﻟﺒﺼﻴﺹ ،ﺤﺎﺘﻡ .ﻀﻤﺎﻥ ﺠﻭﺩﺓ ﺍﻷﺩﺍﺀ ﺍﻟﺘﺩﺭﻴﺴﻲ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺠﺎﻤﻌﻲ "ﺘﻁﻭﻴﺭ ﺍﻟﻜﻔﺎﻴﺎﺕ ﺍﻷﺩﺍﺌﻴﺔ ﻟﻠﻤﻌﻠﻡﻋﻠﻰ ﻀﻭﺀ ﻤﻌﺎﻴﻴﺭ ﺍﻟﺠﻭﺩﺓ" .ﺒﺤﺙ ﻤﻘﺩﻡ ﺇﻟﻰ ﺍﻟﻤﺅﺘﻤﺭ ﺍﻟﻌﺭﺒﻲ ﺍﻟﺩﻭﻟﻲ ﻟﻀﻤﺎﻥ ﺠﻭﺩﺓ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ،
ﺠﺎﻤﻌﺔ ﺍﻟﺯﺭﻗﺎﺀ ﺍﻟﺨﺎﺼﺔ ،ﺍﻷﺭﺩﻥ10-12 ،ﻤﺎﻴﻭ.2011 ،
 ﺠﺭﻴﺱ ،ﺇﻴﻤﺎﻥ .ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻭﺇﻤﻜﺎﻨﻴﺎﺘﻬﺎ ﺍﻟﺘﻁﺒﻴﻘﻴﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﺒﻴﺭﺯﻴﺕ .ﺭﺴﺎﻟﺔ ﻤﺎﺠﺴﺘﻴﺭﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺠﺎﻤﻌﺔ ﺍﻟﻘﺩﺱ ،ﺍﻟﻘﺩﺱ ،ﻓﻠﺴﻁﻴﻥ.2004 ،
 ﺍﻟﺨﻀﻴﺭ ،ﺨﻀﻴﺭ .ﻤﺅﺸﺭﺍﺕ ﺠﻭﺩﺓ ﻤﺨﺭﺠﺎﺕ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﺒﺩﻭﻝ ﻤﺠﻠﺱ ﺍﻟﺘﻌﺎﻭﻥ ﻟﺩﻭﻝ ﺍﻟﺨﻠﻴﺞﺍﻟﻌﺭﺒﻴﺔ :ﺩﺭﺍﺴﺔ ﺘﺤﻠﻴﻠﻴﺔ .ﻤﺠﻠﺔ ﺍﻟﺘﻌﺎﻭﻥ ،ﻤﺠﻠﺱ ﺍﻟﺘﻌﺎﻭﻥ ﻟﺩﻭﻝ ﺍﻟﺨﻠﻴﺞ ﺍﻟﻌﺭﺒﻲ ،ﺍﻟﻌﺩﺩ ).2001 ،(53
 ﺍﻟﺨﻭﺍﻟﺩﻩ ،ﻋﺎﻴﺩ .ﺒﻨﺎﺀ ﻤﻌﺎﻴﻴﺭ ﻹﺩﺍﺭﺓ ﺍﻟﺘﺠﺩﻴﺩﺍﺕ ﻓﻲ ﺍﻟﻨﻅﺎﻡ ﺍﻟﺘﺭﺒﻭﻱ ﺍﻷﺭﺩﻨﻲ .ﺃﻁﺭﻭﺤﺔ ﺩﻜﺘﻭﺭﺍﻩ ﻏﻴﺭﻤﻨﺸﻭﺭﺓ ،ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻟﻌﺭﺒﻴﺔ ﻟﻠﺩﺭﺍﺴﺎﺕ ﺍﻟﻌﻠﻴﺎ ،ﻋﻤﺎﻥ ،ﺍﻷﺭﺩﻥ.2003 ،
 ﺩﺭﺍﺩﻜﺔ ،ﺃﻤﺠﺩ .ﻤﻌﺎﻴﻴﺭ ﻀﻤﺎﻥ ﺍﻟﺠﻭﺩﺓ ﻭﺍﻻﻋﺘﻤﺎﺩ ﻓﻲ ﻜﻠﻴﺎﺕ ﺍﻟﺘﺭﺒﻴﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻷﺭﺩﻨﻴﺔ .ﺒﺤﺙﻤﻘﺩﻡ ﺇﻟﻰ ﺍﻟﻤﺅﺘﻤﺭ ﺍﻟﻌﺭﺒﻲ ﺍﻟﺩﻭﻟﻲ ﻟﻀﻤﺎﻥ ﺠﻭﺩﺓ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ،ﺠﺎﻤﻌﺔ ﺍﻟﺯﺭﻗﺎﺀ ﺍﻟﺨﺎﺼﺔ ،ﺍﻷﺭﺩﻥ،
10-12ﻤﺎﻴﻭ.2011 ،
 ﺩﺭﺍﺩﻜﻪ ،ﺃﻤﺠﺩ .ﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﺍﻟﺒﻠﻘﺎﺀ ﺍﻟﺘﻁﺒﻴﻘﻴﺔ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺍﻟﻘﺎﺩﺓﺍﻟﺘﺭﺒﻭﻴﻴﻥ ﻓﻴﻬﺎ .ﺃﻁﺭﻭﺤﺔ ﺩﻜﺘﻭﺭﺍﻩ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺠﺎﻤﻌﺔ ﺍﻟﻴﺭﻤﻭﻙ ،ﺇﺭﺒﺩ ،ﺍﻷﺭﺩﻥ.2005 ،
 ﺼﺒﺭﻱ ،ﻫﺎﻟﺔ .ﺠﻭﺩﺓ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ﻭﻤﻌﺎﻴﻴﺭ ﺍﻻﻋﺘﻤﺎﺩ ﺍﻷﻜﺎﺩﻴﻤﻲ :ﺘﺠﺭﺒﺔ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺠﺎﻤﻌﻲ ﺍﻟﺨﺎﺹﻓﻲ ﺍﻷﺭﺩﻥ .ﺍﻟﻤﺠﻠﺔ ﺍﻟﻌﺭﺒﻴﺔ ﻟﻀﻤﺎﻥ ﺠﻭﺩﺓ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺠﺎﻤﻌﻲ ،ﺍﻟﻌﺩﺩ).2009 ،(24
 ﻋﺒﺩ ﺍﻟﺩﺍﻴﻡ ،ﻋﺒﺩ ﺍﷲ .ﺍﻵﻓﺎﻕ ﺍﻟﻤﺴﺘﻘﺒﻠﻴﺔ ﻟﻠﺘﺭﺒﻴﺔ ﻓﻲ ﺍﻟﺒﻼﺩ ﺍﻟﻌﺭﺒﻴﺔ ،ﻁ .1ﺩﺍﺭ ﺍﻟﻌﻠﻡ ﻟﻠﻤﻼﻴﻴﻥ ،ﺒﻴﺭﻭﺕ، ،2000ﺹ .232
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ﺍﻟﺒﻠﻘﺎﺀ ﻟﻠﺒﺤﻮﺙ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ،ﺍﻟﻤﺠﻠﺪ ) ،(16ﺍﻟﻌﺪﺩ )(2013) ،(1

 ﻋﺸﻴﺒﺔ ،ﻓﺘﺤﻲ .ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻭﺇﻤﻜﺎﻨﻴﺔ ﺘﻁﺒﻴﻘﻬﺎ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺠﺎﻤﻌﻲ ﺍﻟﻤﺼﺭﻱ :ﺩﺭﺍﺴﺔ ﺘﺤﻠﻴﻠﻴﺔ.ﻤﺠﻠﺔ ﺍﺘﺤﺎﺩ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﻌﺭﺒﻴﺔ ،ﺍﻟﻌﺩﺩ ).2000 ،(3
 ﻋﻼﻭﻨﺔ ،ﻤﻌﺯﻭﺯ .ﻤﺩﻯ ﺘﻁﺒﻴﻕ ﻤﺒﺎﺩﺉ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺔ ﺍﻟﻌﺭﺒﻴﺔ ﺍﻷﻤﻴﺭﻜﻴﺔ ﻤﻥﻭﺠﻬﺔ ﻨﻅﺭ ﺃﻋﻀﺎﺀ ﺍﻟﻬﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺴﻴﺔ ،ﻭﺭﻗﺔ ﻋﻠﻤﻴﺔ ﻗﺩﻤﺕ ﻓﻲ ﻤﺅﺘﻤﺭ ﺍﻟﻨﻭﻋﻴﺔ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﺠﺎﻤﻌﻲ
ﺍﻟﻔﻠﺴﻁﻴﻨﻲ ،ﺠﺎﻤﻌﺔ ﺍﻟﻘﺩﺱ ﺍﻟﻤﻔﺘﻭﺤﺔ ،ﺭﺍﻡ ﺍﷲ 3-5 ،ﻴﻭﻟﻴﻭ.2004 ،
 ﻋﻠﻲ ،ﻋﺎﺼﻡ .ﺘﻨﻤﻴﺔ ﺍﻟﻤﻭﺍﺭﺩ ﺍﻟﺒﺸﺭﻴﺔ ﻓﻲ ﻀﻭﺀ ﺘﻁﺒﻴﻕ ﻤﺒﺎﺩﺉ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ.ﻤﺠﻠﺔ ﺍﻟﺒﺎﺤﺙ ،ﺍﻟﻌﺩﺩ ).2010 ،(7
 ﻋﻠﻲ ،ﻨﺎﺩﻴﺔ .ﺘﻘﻴﻴﻡ ﺃﺩﺍﺀ ﺍﻷﺴﺘﺎﺫ ﺍﻟﺠﺎﻤﻌﻲ ﻓﻲ ﻀﻭﺀ ﻤﻌﺎﻴﻴﺭ ﺍﻟﺠﻭﺩﺓ .ﻤﺠﻠﺔ ﺩﺭﺍﺴﺎﺕ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻡﺍﻟﺠﺎﻤﻌﻲ ،ﺠﺎﻤﻌﺔ ﻋﻴﻥ ﺸﻤﺱ ،ﺍﻟﻌﺩﺩ )2005 ،(8
 ﺍﻟﻌﻤﺭﺍﺕ ،ﻤﺤﻤﺩ ﻭﺍﻟﻜﺭﻴﻤﻴﻥ ،ﻫﺎﻨﻲ ﻭﺍﻟﺤﺠﺎﻴﺎ ،ﺴﻠﻴﻤﺎﻥ .ﺩﺭﺠﺔ ﻓﺎﻋﻠﻴﺔ ﺘﻁﺒﻴﻕ ﻤﻌﺎﻴﻴﺭ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﻤﺩﻴﺭﻴﺎﺕ ﺍﻟﺘﺭﺒﻴﺔ ﻭﺍﻟﺘﻌﻠﻴﻡ ﻓﻲ ﺇﻗﻠﻴﻡ ﺍﻟﺠﻨﻭﺏ ﻓﻲ ﺍﻷﺭﺩﻥ ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﺍﻟﻤﺩﻴﺭﻴﻥ ﻭﺭﺅﺴﺎﺀ
ﺍﻷﻗﺴﺎﻡ ،ﻤﺠﻠﺔ ﺍﻟﻌﻠﻭﻡ ﺍﻟﻨﻔﺴﻴﺔ ﻭﺍﻟﺘﺭﺒﻭﻴﺔ ،ﺠﺎﻤﻌﺔ ﺍﻟﺒﺤﺭﻴﻥ ،ﺍﻟﻌﺩﺩ .2010 ،(2)11
 ﺍﻟﻌﻴﺜﺎﻭﻱ ،ﺃﺤﻼﻡ ﻭﺍﻟﺴﺎﻤﺭﺍﺌﻲ ،ﻋﻤﺎﺭ .ﻭﺍﻗﻊ ﺘﻁﺒﻴﻕ ﻀﻤﺎﻥ ﺠﻭﺩﺓ ﺍﻟﺘﻌﻠﻴﻡ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﺨﺎﺼﺔ ﻓﻲﻀﻭﺀ ﻤﻌﺎﻴﻴﺭ ﻭﻤﺘﻁﻠﺒﺎﺕ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﺩﺭﺍﺴﺔ ﺤﺎﻟﺔ–ﺍﻟﺠﺎﻤﻌﺔ ﺍﻟﺨﻠﻴﺠﻴﺔ .ﺒﺤﺙ ﻤﻘﺩﻡ ﺇﻟﻰ ﺍﻟﻤﺅﺘﻤﺭ
ﺍﻟﻌﺭﺒﻲ ﺍﻟﺩﻭﻟﻲ ﻟﻀﻤﺎﻥ ﺠﻭﺩﺓ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ ،ﺠﺎﻤﻌﺔ ﺍﻟﺯﺭﻗﺎﺀ ﺍﻟﺨﺎﺼﺔ-ﺍﻷﺭﺩﻥ10-12 ،ﻤﺎﻴﻭ.2011 ،
 ﺍﻟﻘﺎﻀﻲ ،ﻋﻼﺀ .ﺩﺭﺠﺔ ﺘﻁﺒﻴﻕ ﻤﻔﺎﻫﻴﻡ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﻋﻤﺎﺩﺍﺕ ﺸﺅﻭﻥ ﺍﻟﻁﻠﺒﺔ ﻓﻲ ﺍﻟﺠﺎﻤﻌﺎﺕﺍﻷﺭﺩﻨﻴﺔ ﺍﻟﺭﺴﻤﻴﺔ .ﺭﺴﺎﻟﺔ ﻤﺎﺠﺴﺘﻴﺭ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺍﻟﺠﺎﻤﻌﺔ ﺍﻷﺭﺩﻨﻴﺔ ،ﻋﻤﺎﻥ ،ﺍﻷﺭﺩﻥ.2009 ،
 ﺍﻟﻘﺤﻁﺎﻨﻲ ،ﻤﺸﺎﻋﻝ .ﻤﻌﻭﻗﺎﺕ ﺘﻁﺒﻴﻕ ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻓﻲ ﺠﺎﻤﻌﺔ ﺍﻟﻤﻠﻙ ﺴﻌﻭﺩ )ﻤﺭﻜﺯ ﺍﻟﺩﺭﺍﺴﺎﺕﺍﻟﺠﺎﻤﻌﻴﺔ ﻓﻲ ﻋﻠﻴﺸﺔ( ﻤﻥ ﻭﺠﻬﺔ ﻨﻅﺭ ﻗﻴﺎﺩﺍﺕ ﺍﻟﻜﻠﻴﺎﺕ ﻭﺃﻋﻀﺎﺀ ﻫﻴﺌﺔ ﺍﻟﺘﺩﺭﻴﺱ ﻓﻴﻬﺎ .ﺭﺴﺎﻟﺔ ﻤﺎﺠﺴﺘﻴﺭ
ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺠﺎﻤﻌﺔ ﺍﻟﻤﻠﻙ ﺴﻌﻭﺩ ،ﺍﻟﺭﻴﺎﺽ ،ﺍﻟﻤﻤﻠﻜﺔ ﺍﻟﻌﺭﺒﻴﺔ ﺍﻟﺴﻌﻭﺩﻴﺔ.2010 ،
 ﺍﻟﻜﻌﺒﻲ ،ﻨﻌﻴﻤﺔ .ﻤﺴﺘﻭﻯ ﺘﺤﻘﻕ ﻤﻌﺎﻴﻴﺭ ﺍﻟﻤﺤﺘﻭﻯ ﺍﻷﻜﺎﺩﻴﻤﻲ ﻋﻨﺩ ﺃﻁﻔﺎﻝ ﺍﻟﺘﻤﻬﻴﺩﻱ ﻓﻲ ﺭﻴﺎﺽ ﺍﻷﻁﻔﺎﻝﻓﻲ ﻤﻤﻠﻜﺔ ﺍﻟﺒﺤﺭﻴﻥ .ﺃﻁﺭﻭﺤﺔ ﺩﻜﺘﻭﺭﺍﻩ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺍﻟﺠﺎﻤﻌﺔ ﺍﻷﺭﺩﻨﻴﺔ ،ﻋﻤﺎﻥ ،ﺍﻷﺭﺩﻥ.2004 ،
 ﻨﺎﺠﻲ ،ﻓﻭﺯﻴﺔ .ﺇﺩﺍﺭﺓ ﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ ﻭﺍﻹﻤﻜﺎﻨﺎﺕ ﺍﻟﺘﻁﺒﻴﻘﻴﺔ ﻓﻲ ﻤﺅﺴﺴﺎﺕ ﺍﻟﺘﻌﻠﻴﻡ ﺍﻟﻌﺎﻟﻲ-ﺤﺎﻟﺔ ﺩﺭﺍﺴﻴﺔﻋﻤﺎﻥ ﺍﻷﻫﻠﻴﺔ( .ﺭﺴﺎﻟﺔ ﻤﺎﺠﺴﺘﻴﺭ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺠﺎﻤﻌﺔ ﺍﻟﻴﺭﻤﻭﻙ ،ﺍﺭﺒﺩ ،ﺍﻷﺭﺩﻥ.1998 ،
)ﺠﺎﻤﻌﺔ ّ
 ﺍﻟﻨﺒﻬﺎﻨﻲ ،ﻤﺭﻴﻡ .ﺘﻁﻭﻴﺭ ﺇﺩﺍﺭﺓ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﻌﻠﻴﺎ ﺒﺠﺎﻤﻌﺔ ﺍﻟﺴﻠﻁﺎﻥ ﻗﺎﺒﻭﺱ ﻓﻲ ﻀﻭﺀ ﻤﺘﻁﻠﺒﺎﺕ ﺇﺩﺍﺭﺓﺍﻟﺠﻭﺩﺓ ﺍﻟﺸﺎﻤﻠﺔ .ﺭﺴﺎﻟﺔ ﻤﺎﺠﺴﺘﻴﺭ ﻏﻴﺭ ﻤﻨﺸﻭﺭﺓ ،ﺠﺎﻤﻌﺔ ﺍﻟﺴﻠﻁﺎﻥ ﻗﺎﺒﻭﺱ ،ﻤﺴﻘﻁ ،ﺴﻠﻁﻨﺔ ﻋﻤﺎﻥ،
.2001
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